AN
kav *x

Sy S

4y 99 AaSaa doale Alaa

3 22xd) . 47 Alall
a 2025 . a 1447




paas daals gy (i) b (3 U ) gsal) Gy

Laadl co Jgguaal) ppal

aaa dzaly dlaa Al G
by aglal

umz\ul;au).uﬂw) e\gﬂuglﬁ)d.d.i
Laaiglly ddal) o glall
Adailly Al







leatle 8 e U (Sarg lual) dualell Crgad) pi ) Alaal) Cargs
: i Gsially Sl
oaan daala dlaa Al ()
(77) « - 0@ - Al I L paaa daala . paaa . Ay s

++ 963 31 2138071 : Lusld [ cisla .
www.homs-univ.edu.sy : cuiyiiy) adga.

journal.homs-univ.edu.sy : (g AsN) &l .

ISSN: 1022-467X



sdggllaal) 35y
CD [/ word + (Aaslal) [ K [ Galll aul sa Canill (0 ddy5 4352 @
Alaall Las il s (Buie Call (1
osalae Bl s+ ale Cimy qilla
e ciludy il Gald) oS 1) e
Al ey Cipdiall HgSal (e QUS + pfisale [ o)Al Jaad HIE GB)) oy
Alad) b il e
o, A giae Gald) S I3 e
salaie) o Z8lpally and L8 o andl Slasl gl Gulaal) JE Gl)
Al G
p i) daaly A e At Al guae Gald) (S 1Y) @
lee Gy o5 Ayl Aiglly sume 4l Cufis 4UlS Balee (o QS lias) Cany
Ayl s
p 4l Agll B lpdae Galdl IS 1Y) e
oy e adly ahen iy Lay ¢ Gl eha) ley 5 1S 4 aaay QS Gl)
RIS
Loy Apuaniglly bl aghall) el Laailly AY) gadl) o Gad) quifi oy -
:(Asalaily
(opanldl 4l 8 Aalite GlalS ) (5K 5 e padle. . Gl Glsie
dedie —1
Gl o -2
Gl Gyl Al -3
gl milull 4
- Glaglly alabingy) -5



— Ll sty — ) ) bl Aty Y sadl o dad) g Al -
P(Alay) astal) apang dfangall 4l — daluadd) — (5 ghal)
(omadldl 3l 3 dalide GlS ) (IS 5 e padle.. Cndll Ol -

Aadia L]

RVERREN L Y PR 1 S
a5 canll Galaal L3
g g Gl iy 4

Adha) ailiy s 5 Gl Glallaias W5
ASLl cluhall 5 gyl HUY) .6
lehal 5 il xgia L7

Qilaily a8l 5 i) e .8
L) &5 .9

—
(e

WCdag o) Gasall il yida,
caabally jaladll a3,

[E—
[E—

tsmeSl e Gl Ae bk oW A5Y) claley) sldie) iy -7

.B5 25x17.5 sl (uld i

o 2.5 L 2.5 Cpa — 2.54 Jid —2.54 el rdaiall Gl —o

1.8 daiall Ju¥i [ 1.6 dsdal) () -

20 _uké Monotype Koufi. glgiall tanlds laall ¢ 8 —&
Simplified Arabic de )il (slall - sale 13 (uld Simplified Arabic aill 4,68 -
coape 13 s

el 2 sy ¥ a8 A padl Jglaalls gl a5 ol slebe i 2

3 V5 Jagaes Condl 0l LS G odel 35 Ll Wby andll cla) oo Ja 3 8
caala ) )
5 ¢ AT 0% sl o pie o Lan Jay dladl) b -5l G ol s -9
coAl Alaa (ol b oy pre Cang ) Aaals Alae b all ) ol Jla

6



Alaall b a5 ) Sle s gall 33l e i Lo s5ime (e s e L3N —10
Aoz Jumiys daiall gy S[1] : ) JSE) e gatll e galll ci<s —11
DI el 5 Y il sy Cum WORD 355 ks b 4y Jypendl (55 SV gl
bl AalE 3
1N 3y (Aslag ) Cijal) 45Ky el aalal) asan s
tlial aagal) oS 13 T
n e lgaitiy .l i Aliald 4200 2] e J5Y) Cipall L5l CapaYL 4

4l ) Aapall - Alald leaimy pdall Hla - Adadl dxfily Jad 4l auagyg QLS Olsie (- )
A Lty QUSH Culaiin dae . Alals Lgaiis Ll aly. (26,
relly e Je b Lady

-MAVRODEANUS, R1986— Flame Spectroscopy. Willy, New York,
373p.
aialy) ARUY Alae (B Dpdida liay gaall S 13 . o

Al audagyg Aaall ) (Alald axdliy Gl Olgie Caliay il Ay anl)y Al ey
Lalall cladiall A5 Alals ey (Ajiae 4GS ) daally alaal) — Alald 4aiiis Jad
el Gaa Gl
relly e e

BUSSE,E 1980 Organic Brain Diseases Clinical Psychiatry News , Vol.
4.20-60

S g Ay ARl L) Aligad qund Ly pad) ARIIL |y pdida i) ol aaal) oS 13 .z
(In Arabic gaall ) 4yl gaball kg B i (@ g ) sl




Sl :\.’.AIAMAA(_;AM\ A g

iy 08 ¢ Ayyga bl il @ ganl (ued (50000) i ansy gds .1
gl dsaly Alaa (B opdi 4y Galy Jdd

Gy JS ¢ Ayjgm bl il Ada u.J (200000) i any by .2
- Ay dualdd) daalad) (e Cfialill

A Oa Ofalll hid S el ¥ga Uila (200) i aey ads .3
o o) aal) kil

& ABdlga any 4y g Byl YT A . J (15000) e pds .4

Cofial) ABlS e el



daiall Ealyd) an) Gal) ol
Traumatic Legacies in Toni
A9y Wl -
48-11 s el Morrison’s Beloved
. LA o Al § 23l 4 ged
86-49 258 550 28 S O a2 B ot
CAglra jramd ‘/)Jkﬂb
aal) Juag,s
Lier ou segmenter des mots
s e dans un énoncé francais,
S C comment faire pour
112-87 dgaa )8 ..
e a distinguer les mots par des
- locuteurs non-natifs ?
. A sadaal) Jolil) cld Ahadl) dpdi Jaal
137-113 el A gal Al o rdaadl) Ay ) 42l

Cpd mi_.\




10



Ayl pstall g lal) Al Uass daaly s
LA el ad) W 2025 ple 3 2l 47 alaal)

4 5l A3l and —claY) 4l
Ul o) pabaid) Al bl o siwala
394y Lyl Al

3B slish 3 1 pdial

Traumatic Legacies in Toni Morrison’s Beloved

This paper delves into a detailed exploration of Toni Morrison's
novel Beloved, focusing on trauma, memory, identity, and the enduring
legacy of slavery on African Americans. It highlights Morrison's role in
giving voice to the silenced experiences of the African Americans. This
research further analyzes how Morrison's narratives confront readers
with the impact of trauma on African American lives, emphasizing the
complexities of oppression and the lasting effects of trauma. It also
delves into the intricate interplay between trauma and individual and
collective identities, drawing insights from Morrison's portrayal of
characters grappling with questions of belonging, self-worth, and the
interplay of race, gender, and history. Moreover, the paper examines the
role of memory in understanding trauma, discussing its various forms
and its significance in shaping individual and collective identities. It
explores the unreliability of memory, the mechanisms of repression and
suppression, and the complexities of remembering traumatic

experiences, drawing on the theoretical foundations of trauma studies
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and memory studies. The paper also explores how Morrison's work
invites readers to engage in a continuous process of meaning-making,
emphasizing community support and dialogue in confronting the

legacies of trauma

Keywords: trauma, memory, identity, legacy of slavery, the silenced,
suppression
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The essence of being human lies in communication, while the
process of dehumanization involves silencing individuals (Petterson 15).
This silencing often manifests in the suppression of traumatic knowledge,
making its transmission to future generations a complex and intricate
process. However, grappling with incomprehensible and disturbing events
poses a significant challenge, and the representation of such experiences
raises ethical dilemmas about accuracy and sensitivity. In the face of
atrocity and suffering, the concept of humanity is tested, prompting a
reevaluation of what it means to be human. Silence about traumatic events
presents a complex dilemma, balancing faith in humanity with the need to
learn from the past to prevent future atrocities. Confronting past horrors,

despite causing despair, is crucial for healing and averting future suffering.

Traumatic events inevitably cause deep-seated trauma, affecting
individuals, communities, and societies. The field of trauma studies, shaped
by various disciplines, examines trauma from diverse angles, including
clinical, cultural, and artistic perspectives. While the field initially focused
on specific events like the Holocaust, it is expanding to encompass
postcolonial traumas, including histories of slavery and racism in America.
This paper contributes to this expansion by exploring African American
trauma through an analysis of Toni Morrison's Beloved. By shedding light
on the enduring impact of these traumas on individual and collective
identities, this examination aims to deepen understanding of African
American experiences and their ongoing quest for acknowledgment and

justice.
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Toni Morrison's novel blends aesthetic beauty with political
engagement, as she rejects the separation of art and politics, viewing them
as intertwined: "For me, a novel has to be socially responsible as well as
very beautiful” (Jones and Vinson 183). Her writing captivates readers with
its beauty while revealing the hidden truths of marginalized lives. Beloved
stands as a powerful testament to the enduring legacy of Black history,
memory, trauma, and identity. Morrison's role extends beyond mere
entertainment; she gives voice to silenced experiences and serves as a
guardian of memory, meticulously recovering and re-presenting an often-
erased African American history. From the haunting presence of the
murdered baby in Beloved, she sheds light on the complex experiences of
a people grappling with the legacies of oppression.

Morrison's narrative is deeply rooted in historical data and figures,
which serves as inspiration for her characters, infusing her narratives with
authenticity and depth. In Beloved, the character of Sethe is based on the
real-life story of Margaret Garner, a 19th-century Ohio fugitive slave
mother. Margaret Garner's tragic story, where she chose to kill her own
child rather than see it returned to slavery, becomes a powerful source of
inspiration for Morrison's exploration of the enduring legacy of slavery and

its devastating impact on individuals and families.

Thus, the inspiration that Morrison draws from real-life experiences
of African Americans allows her to create narratives that resonate deeply
with the complexities of human relationships, especially love in the legacy
of trauma and oppression. Morrison subverts conventional understandings
of love in her work. Through her nuanced and often unsettling portrayal of

obsessive love in Beloved, she takes an unusual approach that reveals the
14
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depth and complexity of this fundamental human emotion. Instead of
portraying love as a purely positive force, Morrison explores its darker side,
focusing on how excessive love can be destructive and self-sabotaging. In
Beloved, she examines the powerful bond between a mother and her child,
exploring the challenges and sacrifices that come with this love. By
focusing on the negative aspects of love, Morrison further expands her
examination of human experience, revealing its potential for both beauty

and darkness.

Through an examination of Beloved, distinct aspect of trauma
and its impact on individual and collective identity are explored,
offering profound insights into the consequences of historical
oppression and the ongoing struggle for self-definition. In Beloved, the
profound psychological and emotional toll of trauma are unveiled,
focusing on the mechanisms of repression, suppression, forgetting, and
denial employed by individuals to cope with unbearable memories.
Sethe, the protagonist, embodies the devastating impact of slavery on
her sense of self, as her fragmented memories and attempts to suppress
the traumatic events of her past illuminate the complex ways in which

trauma can distort identity and impede healing.

When analyzing trauma, memory plays a crucial role as it is
essential to understand how traumatic experiences are stored, retrieved, and
how they influence the development of individual and collective identities.
Memory, in its various forms such as recurrent, unexpected, unwelcome,
fading, or hidden, is a constant presence in any comprehensive study of
trauma, especially in works addressing the traumatic past. While memory
plays a crucial role in understanding trauma, it is important to acknowledge

15
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its unreliability. It is not a perfect record of the past. Memories can fade,
be altered, and even be implanted with false information over time. This is
due to the natural processes of forgetting, the influence of emotions and
beliefs, and the possibility of external manipulation. This makes it difficult
to trust memory as a completely accurate representation of the past. Studies
have shown that memories can be manipulated or even created in controlled
settings, and everyday experiences demonstrate how imagined events can
become ingrained as real memories. This is particularly evident in cases
where individuals or groups repeatedly share stories, leading to the false

belief that they were present for events they did not actually witness.

While memory is unreliable, both individuals and societies place
great value on it. Memory plays a crucial role in shaping individual and
collective identity, and its preservation is often seen as essential. When
memory begins to fail, as in cases of dementia or Alzheimer's, it is
considered a significant loss and met with resistance. However, the
relationship with memory is complex, as Paul Ricoeur in his book Memory,
History, Forgetting defines memory: “a struggle against forgetting” (413),
but also a fear of remembering everything. This is particularly evident in
the case of trauma. Individuals generally seek to preserve happy memories,
allowing them to revisit and experience positive emotions associated with
them. However, when it comes to traumatic experiences, Judith Herman
argues that the response can vary. Some individuals may prefer to suppress
or “banish” (1) these memories to avoid reliving the pain and fear
associated with them. Others may find that traumatic memories are deeply

ingrained and difficult to erase. Regardless of the individual response,
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often attempt to avoid or suppress these memories.

In light of the complex relationship with memory, particularly in the
context of trauma, several questions arise: Can victims of trauma
completely erase their painful experiences? Does repression truly exist? If
so, is it the same as forgetting? How do individual and collective desires
influence these processes? Traditional trauma studies argue for the
existence of repression, a mechanism that hides the impact of trauma in the
unconscious to protect the psyche. However, recent voices challenge this
view. Richard McNally, in his book Remembering Trauma, argues against

the traditional concept of repression and proposes the following:

First, people remember horrific experiences all too well.
Victims are seldom incapable of remembering their trauma.
Second, people sometimes do not think about disturbing events
for long periods of time, only to be reminded of them later.
However, events that are experienced as overwhelmingly
traumatic at the time of their occurrence rarely slip from
awareness. Third, there is no reason to postulate a special
mechanism of repression or dissociation to explain why people
may not think about disturbing experiences for long periods. A
failure to think about something does not entail an inability to
remember it (amnesia). (2)

In other words, contrary to traditional views, victims of trauma typically
remember their experiences vividly. While individuals may not actively
think about traumatic events for extended periods, these memories rarely
disappear completely from awareness. The failure to think about something
is not equal to forgetting it. Therefore, a specific mechanism of repression
is not required to explain why individuals may not actively think about

traumatic experiences.

17
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McNally provides evidence from clinical and psychological
experiments to support his claim that traumatic memories remain
accessible to conscious recall, contradicting previous theories suggesting
the opposite. He challenges the notion that traumatic events cannot be
properly recorded and remembered due to their overwhelming impact.
McNally emphasizes the need to distinguish between an inability to
remember and a preference not to remember, and to establish clear

terminology for these different processes.

The term "repression” has evolved from its original Freudian
meaning of an automatic psychic response protecting the ego to a more
contemporary understanding of "trying not to think about something
unpleasant” (170). This evolution has led to the development of various
terms to differentiate between conscious and unconscious memory
suppression. These terms often revolve around the idea of two types of
blockages: conscious and unconscious. Conscious blockage involves the
individual intentionally suppressing painful memories, while unconscious
blockage aligns with the Freudian concept of an automatic psychic

mechanism for self-preservation.

While it is important to distinguish between repression
(unconscious blockage), suppression (intentional forgetting), and
forgetting (natural memory loss), we must also consider the degree of
consciousness involved in these processes. Psychoanalytic theorists argue
that repression is an automatic but incomplete process, as traumatic
memories often resurface after a period of latency. However, McNally
takes a more radical stance, arguing that unconscious repression lacks

"empirical support”(275) and that traumatic memories tend to be persistent
18
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rather than forgotten. He also suggests that deliberate attempts to forget are
often ineffective, as there is a significant difference between trying to block

an experience or memory and actually succeeding in doing so.

While McNally argues that forgetting traumatic memories is often
due to conscious suppression, rather than unconscious repression, other
scholars propose that both conscious and unconscious processes may be
involved. Kali Tal suggests that individuals engage in a form of
"subconscious but intentional ignorance,” (133-134) choosing not to
acknowledge unpleasant experiences. This aligns with my position,
acknowledging the role of conscious suppression in Beloved while
recognizing that the decision to forget may also stem from a natural instinct
for self-preservation. Sometimes, individuals not only suppress memories
of traumatic experiences but also actively convince themselves that the
events never happened. This is called conscious denial. They may deny
having any memories of the trauma or even claim that they were not present
at the event. This denial can be motivated by a desire to avoid facing the
pain of the trauma or to protect themselves from the curiosity or pity of
others.

However, denial can have negative consequences. By refusing to
acknowledge the trauma, individuals may be unable to work through it and
seek help. This can lead to further emotional distress and difficulty in
moving forward from the traumatic experience. Denial of trauma is often
linked to silence, as victims may choose not to speak about their
experiences due to fear, shame, or an inability to articulate the trauma. This
silence can be particularly prevalent in the African American community,

where historical and ongoing experiences of racism may contribute to
19
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feelings of shame and a reluctance to speak out. Silence does not
necessarily mean an inability to speak about the trauma, but rather an
unwillingness to do so. This unwillingness may stem from a desire to
protect oneself from further pain or a sense of not being understood or
listened to. Toni Morrison’s concept of "the unspeakable™ captures the
difficulty of articulating the experience of trauma and the feelings of shame
and powerlessness that often accompany it, which is present in her novel
Beloved.

Traumatic experiences leave a lasting mark on the brain, even if
individuals or communities try to suppress or silence traumatic memories,
these memories never truly disappear, and it is important to acknowledge
and process them through narrative in order to move forward. They remain
imprinted in the brain and are bound to resurface at some point. This can
lead to a repetition of the traumatic experiences, as if history is constantly
repeating itself. This is why it is crucial to recognize the past and convert
it into a coherent narrative that not only testifies to the traumas but also

helps individuals and communities gain agency in the present and future.

When individuals or communities fail to acknowledge and process
traumatic experiences, the cycles of traumatic violence are likely to repeat
themselves. This can be understood as a haunting presence of the past, a
ghostly reminder of the suffering and trauma that has not been addressed.
Freud's concept of the "uncanny" (Kuo 86) refers to “the once familiar that
was defamiliarized through repression and that induced a compulsive
return to the same place” (LaCapra 38). This can manifest as a ghostly
presence or a phantom that reminds the victim of their past trauma. The

"phantom™ is not a literal ghost but rather a metaphor for the gaps in
20
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memory created by the silencing of trauma. These gaps are filled by the
haunting presence of the unvoiced memories, which can manifest in
various ways, including the physical appearance of a ghost-like figure:
“what haunts are not the dead, but the gaps left within us by the secrets of
others” (Abraham and Torok 171).

The concepts of the "uncanny" and the "phantom™ are particularly
relevant to the understanding of Toni Morrison's novel Beloved. The
ghostly presence in the novel can be seen as a representation of the
suppressed and unvoiced traumatic memories of the past that have come
back to haunt the characters. The novel explores the ways in which
traumatic memories, though suppressed or silenced, but still exert a
powerful influence on the present, reminding the characters of the suffering
and trauma they have experienced. It explores the ways in which these
unaddressed traumas can continue to shape the lives of individuals and

communities.

While the idea of a group of people automatically repressing the
same memories is unrealistic, the concept of collective suppression, or the
unspoken agreement within a community to avoid thinking about
something painful, can be more plausible. This collective suppression can
have a significant impact on the collective memory and the way traumatic
events are passed down to future generations. Individual repressions of
traumatic events can have repercussions for the entire community. Even if
individuals do not explicitly pass on the details of their experiences, the
unspoken agreement to avoid the topic can create a gap in collective
memory. This gap can then allow for the resurfacing of the hidden trauma

in later generations.
21



Traumatic Legacies in Toni Morrison’s Beloved

Paul Ricoeur states: “individual manifestations of forgetting are
inextricably mixed with its collective forms, to the point that the most
troubling experiences of forgetting, such as obsession, display their most
malevolent effects only on the scale of collective memories” (443-444).
This is because even if the specific details of the trauma are not known, the
descendants of those who experienced it can still be affected by its
unspoken presence, as in the case of individual experiences during slavery.
The memory of traumatic events is often passed down in an imperfect form.
This is because of the tendency to avoid talking about the trauma and the
difficulty of fully understanding and processing it. The concept of
collective suppression and the imperfect transmission of memory are

relevant to understanding Toni Morrison's novel Beloved.

The novel explores the ways in which the trauma of slavery
continues to affect the lives of African Americans, even after it ended.
Beloved was once defined by Fei-hsuan Kuo as “the ghost in America's
collective memory” (87). This haunting image sums up the central theme
of the novel: the enduring presence of slavery's legacy in the American
psyche. Slavery, as a big black stain on American history, is hidden and
scarcely acknowledged. There is a collective amnesia surrounding the
horrors of slavery, a deliberate suppression of a painful past. This act of
suppression, however, does not erase the trauma; instead, it allows it to

fester and manifest in various ways.

The dedication of the novel to "sixty million and more™ emphasizes
the vast number of lives lost during the Middle Passage. These individuals,
nameless and forgotten, represent the unseen victims of slavery, their

stories erased from official narratives. By acknowledging their existence,
22
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Morrison challenges the sanitized version of American history and forces
us to confront the true cost of this institution. Slavery as the "unspeakable,”
highlights the difficulty of confronting and discussing this traumatic
history. This silence perpetuates the cycle of denial and prevents healing
from occurring. By giving voice to the silenced stories of slaves, Beloved
attempts to break this silence and encourage a more honest and open

dialogue about the past.

The ghost of Beloved embodies the lingering presence of this
trauma. She is a constant reminder of the past, its violence, and its enduring
impact on the lives of those who survived. Through her character, Morrison
explores the psychological and emotional consequences of slavery,
demonstrating how the past continues to haunt the present despite its
continuous suppression. The mechanisms employed to cope with the
unbearable pain of the past ultimately lead to further suffering. The
characters of Sethe, Paul D, Baby Suggs, Denver, and the community of
Cincinnati all exhibit signs of trauma, both individual and collective. Their
experiences of loss, violence, and displacement are intertwined with the
larger history of slavery, creating a complex web of psychological and

social consequences.

Sethe's case exemplifies the complex interplay between personal
and collective trauma. Her memories of slavery, her mother's
abandonment, and the brutal circumstances surrounding her escape are all
linked. Recalling one certainly triggers the others, creating a constant state
of emotional turmoil. The haunting presence of the past, both in individual

memories and in the collective consciousness, continues to cast a long
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shadow over the lives of the characters, shaping their identities and

relationships.

In a 1978 interview, Morrison acknowledged that love permeates
her novels, stating they are "all about love... people do all sorts of things
under its guise.” She further said, "With the best intentions in the world we
can do enormous harm... lovers and mothers and fathers and sisters." While
love is frequently portrayed as a healing and transformative force, Toni
Morrison's novel tackles its complexities, revealing its capacity for both
tenderness and cruelty. In her work, love often manifests as "tough love,"
particularly in the relationship between mothers and children. This intense
form of love, though seemingly harsh, stems from a profound desire to

protect and nurture, even if it necessitates actions that may appear cruel.

In Beloved, Morrison lays bare the barbarity of slavery by exposing
how it ruthlessly sabotages the sacred bond of intimacy between mothers
and children. This disruption underscores the brutality inflicted upon
enslaved women, as Gurleen Grewal observes: “Beloved makes brutally
clear that aside from the ‘equality of oppression’ that black men and women
suffered, black women were also oppressed as women. They were routinely
subjected to rape, enforced childbirth, and natal alienation from their
children. As Morrison’s novel shows, physical abuse is humiliating, but the

added emotional pain of a mother is devastating” (100).

Sethe's pursuit of freedom is tragically cut short after twenty-eight
days when she is confronted by her past in the form of her former master
and slave catchers. Faced with the probability of her children being

returned to slavery, she makes the agonizing decision to kill her youngest
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daughter, believing it is a merciful act. This traumatic event leaves an
inerasable mark on Sethe, trapping her in a cycle of trauma and haunting
memories, unable to find peace or escape the relentless grip of her past.
Sethe's desperate act of infanticide reveals the devastating impact of

slavery's tyranny.

In Beloved, the "effort to love" within a system of oppression drives
Sethe to the unthinkable. Sethe's love for her children intensifies
dramatically when she gains ownership of them, claiming them as her own
for the first time after gaining freedom, as she declares to Paul D on how
freedom has released her power to love: “Look like I loved em more after
I got here. Or maybe I couldn’t love em proper in Kentucky because they

wasn’t mine to love” (162).

Andrea O’Reilly mentions Toni Morrison’s emphasis on the crucial
role of mothering in shaping a child's well-being, as “in all of her writings
Morrison emphasizes how essential mothering is for the well-being of
children, because it is the mother who first loves the child and gives that
child a loved sense of self. Children who are orphaned, abandoned, or
denied nurturant mothering are psychologically wounded as adults” (367).
Beloved exemplifies this concept. Sethe's trauma embodies the loss of self,
as she projects her "best thing™ onto her daughter, Beloved. This fractured
sense of self is evident in Sethe's question: "will the parts hold?" (287).
Sethe's intense love stems from her own mother's abandonment and her
belief that "love is or it ain't. Thin love ain't love at all" (191). Her trauma
is multifaceted, stemming from her birth into slavery and the underlying

theme of denied motherhood. Sethe is deeply wounded by her separation
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from her mother at a young age. This trauma left her with a fragmented

identity and a loss of self.

Sethe's determination to feed her babies, even after enduring torture
and sacrificing her own child, is linked to her childhood trauma. Separated
from her mother and later abandoned, Sethe's story to Paul D reveals her
deep trauma from the violent confiscation of her milk. This experience
explains her fierce drive to provide for her children, echoing the longing
for care she never received. Her forced separation from her mother explains
why she is so driven “to get milk to my baby girl” (16) after
Schoolteachers’ “boys” take her milk. Despite Paul D's attempts to redirect
the conversation, Sethe remains fixated on the traumatic memory of her
stolen milk. When he reminds her of their previous discussion about the
tree “we was talking ‘bout the tree,” she continues to talk about those boys
who “came in there and took my milk” (25). His questions about the
cowhide and her pregnancy elicit the same response, highlighting the

profound impact of this event on her psyche:

“They used cowhide on you?”

“And they took my milk.”

“They beat you and you was pregnant?”
“And they took my milk!” (17)

Haunted by past trauma, Sethe vividly remembers her mother's
struggles in the fields, leaving her with little or no milk. This experience
resonates with her own stolen milk, echoing the sentiment: “I know what it
is to be without the milk that belongs to you; to have to fight and holler for
it, and to have so little left” (231). Her obsession with nurturing her

children, even amidst torture and sacrifice, reflects her desperate yearning
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to fulfill the role of mother. They represent her "best thing, her beautiful,

magical best thing—the part of her that was clean™ (289).

Sethe's desperate choice and its lasting impact on her children and
community years later exemplify the traumatic legacy of slavery on
individual and collective identities, as her past actions continue to haunt
her and prevent her from experiencing genuine liberation. Thus, trauma can
become a form of bondage, trapping individuals in a cycle of pain, fear,
and isolation. Sethe's attempts to repress her memories ultimately backfire,
leading to further suffering and a sense of being chained to the past.
Traumatic experiences of slavery are the "unspeakable,” (69) for the
difficulty of confronting and acknowledging them. This silence only
amplifies the power of trauma, allowing it to fester and exert its control
over the characters' lives. As Sethe herself once tells Paul D, she manages
to “get along” because she does not “go inside” (55), that is, she does not

dwell on her traumatic past if she can help it.

Sethe's color blindness symbolizes the emotional numbness she
experiences as a coping mechanism. Her inability to perceive color reflects
her detachment from the vibrancy of life and her focus on survival. This
loss of color signifies the way trauma can drain life of its vibrancy and

leave individuals feeling emotionally muted.

Sethe looked at her hands, her bottle-green sleeves, and thought
how little color there was in the house and how strange that she
had not missed it the way Baby did. Deliberate, she thought, it
must be deliberate, because the last color she remembered was
the pink chips in the headstone of her baby girl. After that she
became as color conscious as a hen. Every dawn she worked at
fruit pies, potato dishes and vegetables while the cook did the
soup, meat and the rest. And she could not remember a molly
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apple or a yellow squash. Every dawn she saw the dawn, but
never acknowledged or remarked its color. There was
something wrong with that. It was as though one day she saw
red baby blood, another day the pink gravestone chips, and that
was the last of it. (46-47)

However, responses to the trauma of slavery can vary. While Baby
Suggs, Sethe’s mother-in-law, seeks solace in contemplation and
reflection, Sethe attempts to repress and banish all reminders of her painful
past. In her final years, Baby Suggs withdraws from the world and seeks
refuge in her room, where she spends her time contemplating "the colors
of things" (208).This act can be interpreted as an attempt to find meaning
and beauty in a world marred by suffering. By focusing on color, she may
be seeking to transcend the limitations of her physical reality and connect

with something larger than herself.

In contrast to Baby Suggs, after the unspeakable happened, Sethe
engages in a more active form of coping by attempting to repress all
memories and reminders of her trauma. This includes banishing color from
her life, both literally and figuratively. Her house is described as "grey",
and she becomes "color conscious as a hen™ (46), unable to recall or
acknowledge the vibrant hues of the world around her. Sethe's trauma is
connected to the colors red and pink, representing the blood of her
murdered child and the pink headstone that marks her grave. These colors
become associated with the "unspeakable”, the traumatic event that Sethe
desperately tries to forget. Her attempt to repress her memories through the
elimination of color highlights the limitations of this coping mechanism.
Visual reminders of her trauma are everywhere, and her efforts to shut them

out only serve to reinforce their hold on her.
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Sethe’s attempt to block out traumatic memories actually extends to
encompass her entire experience of slavery and racism. Her trauma extends
beyond the specific event of killing her child. Her entire life before that
moment, marked by the horrors of slavery and the constant threat of racist
violence, is also deeply traumatizing. These experiences shape her
memories and contribute to the overwhelming pain she associates with the
past. Because “every mention of her past life hurt” (69), Sethe avoids any
mention or remembrance of her past as a coping mechanism. With this
avoidance, the ‘the unspeakable’ extends not only to the specific
circumstances surrounding her baby's death but also to her entire history of
suffering from racist discrimination and slavery. By suppressing her past,
Sethe attempts to protect herself from emotional distress and create a future

“of keeping the past at bay” (51)

In Discipline and Punish (1975), Michel Foucault, describes the
human body as the site of negotiating political power, an issue Morrison
explicitly deals with. From Foucault’s perspective, the human body is the

central space upon and around which political and social life is arranged:

“the body is also directly involved in a political field; power
relations have an immediate hold upon it; they invest it, mark
it, train it, torture it, force it to carry out tasks, to perform
ceremonies, to emit signs. [...] the body becomes a useful body
only if it is a productive body and a subjected body” (464).

The brutal rationality at the heart of slavery is personified by
Schoolteacher, whose brand of racist pseudoscience is symbolized by his
measuring string, used to systematically measure the slaves’ facial angles,

head shapes and brain sizes. He writes down the collected data to further
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corroborate the scientific basis for his power over the slaves and turn white

supremacy into legitimate scientific theory, as J. Brooks Bouson points out:

“A theory that codified the shaming of blacks and white
contempt for the ‘lower’ races, the study of racial differences
functioned to give so-called scientific confirmation of the
superiority (pride) of the higher and civilized white race and

the inferiority (shame) of the lower and degenerate black race”
(140)

The schoolteacher therefore embodies the system of White indoctrination
of Blacks into losing their sense of self and identity. This makes the school
place in Beloved not a place of shaping and opening up minds, but a place
of dehumanizing brutality working under the principle of intellectual
supremacy. Thus, socializing Blacks to feel inherently inferior, Whites
were able to maintain their privilege not only through bodily discipline and
violence, but more effectively through a hegemonic racial discourse of

Black inferiority:

One of the best ways to instill fear in people is to terrorize them.
Yet this fear is best sustained by convincing them that their
bodies are ugly, their intellect is inherently underdeveloped,
their culture is less civilized, and their future warrants less
concern than that of other peoples” (13)

Consequently, the schoolteacher’s pseudo-scientific stereotyping of the
“animalistic, savage African Other” (159) is the source of Sethe’s deepest
trauma and the ultimate trigger for killing her daughter, lest they take her

with them to raise her as an inferior being.

Sethe's attempts to repress her memories are ultimately futile. The

past is inescapable, and even the slightest reminder can trigger intense
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emotional pain. As a result, she lives in a constant state of fear and anxiety,
always on guard against the resurfacing of her trauma. Her decision to kill
her child is a direct result of the trauma she has endured throughout her life.
The overwhelming pain and fear associated with her past lead her to a
desperate act in an attempt to protect her children from a similar fate. By
extending the concept of the "unspeakable” to encompass Sethe's entire
experience of slavery and racism, the legacy of slavery is not merely a
personal burden but a collective wound that continues to shape the lives of

Black Americans.

Denver's awareness of her mother's pain and her willingness to
respect her boundaries demonstrate the importance of empathy and

understanding in supporting those who have experienced trauma:

“Denver knew that her mother was through with it—for now
anyway. The single slow blink of her eyes; the bottom lip
sliding up slowly to cover the top; and then a nostril sigh, like
the snuff of a candle flame—signs that Sethe had reached the
point beyond which she would not go” (45).

However, Beloved expands the discussion of repression and denial
beyond the individual level to encompass the broader societal response to
trauma, specifically focusing on the historical amnesia surrounding
slavery, and similarly the paradox of how a widely known event like Sethe's
infanticide can become a secret, whispered behind closed doors. This
secrecy serves to protect the perpetrators and maintain the illusion of
normalcy, while simultaneously silencing the victim and perpetuating the

trauma: “How did information that had been in the newspaper become a
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secret that needed to be whispered in a pig yard? A secret from whom?
Sethe, that’s who™ (199).

A parallel can be drawn between Sethe's infanticide and the
institution of slavery, both of which are shrouded in secrecy and silence.
This is what Morrison termed as “national amnesia” (257) and what Kaplan
refers to as “national forgetting” (66), serves to protect the dominant group
from confronting the uncomfortable truths of their past and perpetuates the
cycle of oppression. Thus, the act of forgetting is often imposed by the
perpetrator of the trauma, who benefits from maintaining the status quo and
silencing the voices of the oppressed. This dynamic is evident in the case
of slavery, where the perpetrators actively suppressed any discussion of the

atrocities committed. (67)

For a long time, the horrors of slavery were deliberately silenced and
excluded from the dominant historical narrative. Shame and guilt prevented
open discussion, and it is only recently that works like Toni Morrison's
have begun to confront this difficult topic directly. The novel uses powerful
symbols to represent the enforced silence, such as Paul D's iron bit and
Sethe's self-inflicted tongue injury caused by a lashing. Significantly, the
“official” history of slavery is written by the perpetrators themselves, using
the very ink produced by Sethe's labor. While the institution's proponents
would naturally want to suppress such a dark stain on their history, even

outsiders like Europeans might have chosen to remain silent.

Toni Morrison's narrative doesn't simply describe traumatic events
from violent times. Instead, it capture the essence of these experiences,

including the emotions, sensations, and psychological impact that are often
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difficult to articulate. This approach allows readers to connect with the
events on a deeper level and understand their lasting impact. It also has an
initiatory value, meaning they evoke a sense of injustice and suffering in
the reader, opening them up to a new understanding of the events and their
historical context. This unique witnessing process helps readers confront

the complexities of history and their own humanity.

By working within a traumatic timeframe, Morrison's texts recall the
presence of the past among readers. The events revealed in her narrative
reach out to readers, activating feelings of unease and shock, making them
confront the haunting impact of these historical atrocities. Morrison uses
figural language to capture and reveal the horrors of trauma, rather than
simply describing them. This approach allows her to evoke the emotional
impact of these events on a deeper level, influencing the reader's
understanding and perception.

In Women Writers at Work, Toni Morrison emphasizes how the bit
had a “very personal quality for the person who made it, as well as for the
person who wore it’’. Recognizing the limitations of mere description,
Morrison asserts, "I realized that describing [the bit] would never be
helpful.” Instead, she aims to evoke the emotional impact of the experience,
stating, "l realized that the reader didn't need to see it so much as feel what
it was like." Thus, Morrison's deliberate choice to make slavery feelable
rather than visually present is evident in her use of the "bit" as a symbol of
dehumanization and suffering. Morrison believes that it is “important to
imagine the bit as an active instrument, rather than simply as a curio or an

historical fact” (357). By focusing on the emotional and psychological
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impact of this device, she conveys the personal and intimate experience of

slavery in a way that resonates with the reader.

As Sethe delves into her memories of the "bit,” this cruel device to
silence slaves, she becomes acutely aware of Paul D's profound pain. The
following passage captures her thoughts and words as she engages in a

conversation with him:

He wants to tell me, she thought. He wants me to ask him
about what it was like for him—about how
offended the tongue is, held down by iron, how the need to spit
is so deep you cry for it. She already knew about it, had seen it
time after time in the place before Sweet Home. Men, boys,
little girls, women. The  wildness that shot up into
the eye the moment the lips were yanked back. Days after it
was taken out, goose fat was rubbed on the corners of the mouth
but nothing to soothe the tongue or take the wildness out of
the eye. Sethe looked up into Paul D’s eyes to see if there was
any trace left in them. “People | saw as a child,” she said,
“who’d had the bit always looked wild after that.
Whatever they used it on them for, it couldn’t have worked,
because it put a wildness where before there wasn’t any. When
I look at you, I don’t see it. There ain’t no wildness in your
eye nowhere.” (71)

Despite the overwhelming evidence, slavery's atrocities remained largely
unacknowledged, as if they were simply not a story worth telling. This
silence can be attributed to various factors: disdain for the enslaved, fear of

the truth, guilt for allowing it to happen, or even pity for the victims.

Thus, the unresolved trauma surrounding slavery stems from
silence, a collective silence, that permeates the American society, the
community of Cincinnati in Beloved, and even Sethe herself. This

intentional suppression prevents a proper confrontation with the past and
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hinders the healing process. Paul D is another character who also grapples
with the trauma of slavery and employs similar mechanisms of repression

to cope.

Paul D, like Sethe, is deeply affected by his experiences as a slave.
He carries the physical and emotional scars of his past, including the loss
of loved ones, the brutality of the masters, and the psychological
manipulation of the institution itself. Like Sethe, he chooses to repress his
painful memories rather than confront them, as he decided to “shut down a
generous portion of his head” (49), and he metaphorically stores these
memories in a "tobacco tin"(71) in his chest, keeping them locked away
and out of sight. This mechanism allows him to function in the present but

prevents him from fully healing from his trauma:

“It was some time before he could put Alfred, Georgia, Sixo,
schoolteacher, Halle, his brothers, Sethe, Mister, the taste of
iron, the sight of butter, the smell of hickory, notebook paper,
one by one, into the tobacco tin lodged in his chest. By the time
he got to 124 nothing in this world could pry it open” (133)

Repression, while offering temporary relief, ultimately fails to provide true
healing. Paul D's memories continue to haunt him, and the "tobacco tin" in
his chest becomes a heavy burden that he carries with him wherever he
goes: “He would keep the rest where it belonged: in that tobacco tin buried

in his chest where a red heart used to be. Its lid rusted shut” (77).

Paul D, like other enslaved people, endured immense suffering. He
experienced the cruelty of various masters, the heartbreak of failed escape
attempts, and the loss of friends and loved ones. He carries the burden of

witnessing the brutal torture and death of one friend and the subsequent
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insanity of another. He also grapples with the shame of being subjected to
dehumanizing punishments like the iron bit and chain gang. After
emancipation, Paul D struggles to find stability and connection, haunted by
the lessons of slavery. He avoids forming deep attachments, believing that
loving too much invites pain and loss. He views Sethe's intense love for her
children as a dangerous vulnerability, fearing the inevitable heartbreak she

will face:

Risky, thought Paul D, very risky. For a used-to-be-slave
woman to love anything that much was dangerous, especially
if it was her children she had settled on to love. The best thing,
he knew, was to love just a little bit; everything, just a little bit,
so when they broke its back, or shoved it in a croaker sack,
well, maybe you’d have a little love left for the next one. (54)

Obviously, Paul D has a complex relationship with love and trauma, with
a paradox between the desire for connection and the fear of further loss, as
slavery has a profound impact on Paul D’s life, shaping his worldview and

making him wary of forming deep attachments.

His fear of loss stems from his traumatic experiences. He has
learned that love can be easily taken away, leaving him vulnerable and
heartbroken. This fear leads him to adopt a philosophy of detachment,
believing that it is safer to love "just a little bit" so as to minimize the pain
of potential loss. His inability to love fully is not simply a consequence of
unresolved trauma, but rather a deliberate choice. This choice resembles
the act of voluntary suppression or silence, where he consciously avoids

allowing himself to love deeply.
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Despite his best intentions, Paul D finds himself falling in love with
Sethe. This love offers him a sense of connection and belonging that he has
not experienced before. It challenges his previous beliefs and opens him up
to the possibility of a different future. By allowing himself to love Sethe,
Paul D opens himself up to the possibility of further pain, but he also opens
himself up to the possibility of healing and growth, despite the fact that
Paul D initially refused to accept the truth about Sethe's infanticide. This
denial serves as a defense mechanism, protecting him from the
overwhelming pain and emotional turmoil that acknowledging the truth

would bring.

When confronted with the news of Sethe's infanticide, Paul D
chooses to shut down and refuse to believe it. This reaction suggests a
pattern of suppression or denial, where he avoids facing uncomfortable
truths:

Paul D slid the clipping out from under Stamp’s palm. The print
meant nothing to him so he didn’t even glance at it. He simply
looked at the face, shaking his head no. No. At the mouth, you
see. And no at whatever it was Stamp Paid wanted him to know.
Because there was no way in hell a black face could appear in
a newspaper if the story was about something anybody wanted
to hear. [...] And he said so. ‘This ain’t her mouth. I know her
mouth and this ain’ it.” Before Stamp Paid could speak he said
it and even while he spoke Paul D said it again. Oh, he heard
all the old man was saying, but the more he heard, the stranger
the lips in the drawing became. (183)

Paul D claims to be compelled to leave 124 Bluestone Road due to
Beloved's haunting presence. However, since the figure of Beloved can be

interpreted as the representation and the embodiment of trauma and
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repressed memories, particularly the "unspeakable” event of Sethe's
infanticide, Paul D's ability to see and interact with Beloved indicates that
he may have subconsciously known about Sethe's past all along. He lived
with this knowledge but chose to suppress it, despising both the memory

and himself for being drawn to it.

In addition, his sexual encounter with Beloved triggers a release of
the repressed trauma, symbolized by the opening of his "tobacco tin" and
the pain he experiences in his "bleeding red heart." This revelation causes
him immense shame and guilt. Thus, the burden of knowing both Sethe's
and his own secrets becomes too much for Paul D to bear, driving him to
flee the house. His departure can be seen as a desperate attempt to escape

the overwhelming emotional weight of the past.

However, the discussion of trauma and repression expands beyond
individual characters to explore the intergenerational transmission of
trauma and the enduring presence of the repressed, as the character of
Beloved is a symbol of repressed trauma, not only for Sethe and Paul D but
also for Baby Suggs. Her presence represents the collective pain and
suffering endured by generations of enslaved people, passed down through

families and communities.

Trauma can reverberate across generations, affecting not only the
individuals who directly experienced the traumatic event but also their
children and grandchildren. Baby Suggs' loss of her children and Sethe's
infanticide have lasting consequences for their family, shaping their

identities and relationships. Baby Suggs, demonstrates a tendency to
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suppress painful memories and emotions to protect herself from emotional

distress. This is evident in her selective recollection of her firstborn child:

My first-born,” she says. “All I can remember of her is how she
loved the burned bottom of bread. Can you beat that? Eight
children and that’s all I remember.”” To which Sethe
knowingly replies: ““That’s all you let yourself remember’” (6)

Similarly, when receiving news of the deaths of two daughters, Baby Suggs
exhibits an infantile reaction, suggesting a denial or refusal to fully process

the loss:

Nancy and Famous died in a ship off the Virginia coast before
it set sail for Savannah. That much she knew. The overseer at
Whitlow’s place brought her the news, more from a wish to
have his own way with her than from the kindness of his heart.
The captain waited three weeks in port, to get a full cargo
before setting off. Of the slaves in the hold that didn’t make it,
he said, two were Whitlow pickaninnies name of . . . But she
knew their names. She knew, and covered her ears with her fists
to keep from hearing them come from his mouth. (169)

Repression and denial can become ingrained in families and
communities that have experienced trauma. Baby Suggs' resolution of
denial and not to love too much, reflects her coping mechanism, a defense
against the deep-seated trauma of repeated loss. While she physically
survived the horrors of slavery at the cost of busted "legs, back, head, eyes,
hands, kidneys, womb and tongue” (92), her psychological damage

resulting from the repeated loss of her children is more profound.

Morrison emphasizes the impossibility of forming a family and
intimate personal connections within the context of slavery, leading to an

inner void and a fractured sense of self. In a world where the threat of
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abandonment looms large, where forging connections inevitably leads to
heartbreak, Baby Suggs’ love has no place. The ever-present trauma of loss
casts a long shadow over any potential for genuine connection, leaving her
emotionally isolated and unable to fully embrace the vulnerability that love
requires. This loss of self is evident in Baby Suggs' acknowledgment of the
"self that was no self" (147). Without roots in the past or future, family or

community, she lacks a foundation for grounding herself in the world.

Baby Suggs, Paul D, and Denver share acommon tendency towards
denial as a coping mechanism for dealing with trauma. Baby Suggs refuses
to confront the painful memories of her children's deaths. Similarly, Paul
D avoids acknowledging the truth of Sethe's infanticide and suppresses his
own traumatic experiences. Denver, mirroring her grandmother and Paul
D, exhibits a form of denial by choosing to ignore the truth about her early
life, symbolized by her selective deafness. This shared pattern of avoidance
highlights the complex ways in which individuals cope with trauma, often
seeking temporary relief from pain at the expense of confronting the full

reality of their experiences.

Denver's denial is selective, as she chooses to focus on the positive
aspects of her early life while blocking out the traumatic events that
occurred. This form of denial allows her to maintain a sense of normalcy
and avoid the overwhelming pain associated with the truth. Despite
Denver's efforts to suppress the traumatic memories, they remain present
in her subconscious, manifesting in her deafness and her intense connection
to the ghost of her sister. This suggests that trauma cannot be fully erased,

even through denial, and can continue to exert a powerful influence on
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individuals' lives, as external triggers can bring repressed memories to the

surface, even after years of denial.

Denver's encounter with the boy at school forces her to confront the
truth about her past, shattering her carefully constructed world, a seemingly
innocent question from a boy triggers a realization in Denver, bringing to
the surface a truth that had been lying dormant within her all along: “But
the thing that leapt up in her when he asked it was a thing that had been
lying there all along” (121). This knowledge, described as a "thing" that
leaps up, had been hidden in a state of darkness, yet it was always present
and waiting to be revealed. The boy's question acts as a catalyst, prompting
Denver to confront a truth that she had previously chosen to ignore or
suppress. This experience highlights the power of external stimuli to bring
to light hidden truths and the potential for even seemingly insignificant
events to trigger profound realizations.

However, Denver demonstrates a remarkable capacity for self-
awareness and a willingness to confront her own pain. This growth is
evident in her decision to distance herself from Beloved and her increasing
openness to embracing a future beyond the shadow of the past. She
represents a glimmer of hope for the future. As the only character who did
not directly experience the horrors of slavery, she embodies the possibility
of healing and renewal. Her journey towards overcoming trauma offers a
message of resilience and the potential for future generations to break free
from the legacy of the past.

Mainly, community and support are important in Denver's healing

process and identity formation. While she ultimately finds the strength to
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confront her trauma on her own, the presence of Sethe and Paul D provides
a sense of belonging and connection that is essential for her growth. The
process of healing from trauma is ongoing and requires continuous effort.
Even as Denver makes significant progress, she remains vulnerable to the
lingering effects of her past experiences. This suggests that the journey
towards healing is a lifelong process that requires ongoing support and self-

compassion.

The opening lines of Toni Morrison's Beloved: 124 was spiteful. Full
of a baby's venom," are indeed puzzling. In Unspeakable Things Unspoken,
Toni Morrison discusses her intentional use of this disorienting opening

line:

The reader is snatched, yanked, thrown into an environment
completely foreign, and | want it as the first stroke of
the shared experience that might be possible between
the reader and the novel’s population. Snatched just as
the slaves were from one place to another, from any place
to another, without preparation and without defense. No
lobby, no door, no entrance—a gangplank, perhaps (but a very
short one). And the house into which this snatching—this
kidnapping—propels one, changes from spiteful to
loud to quiet, as the sounds in the body of the ship itself may
have changed. A few words have to be read before it is clear
that 124 refers to a house, . . . and a few more have to be read to
discover why it is spiteful, or rather the source of the spite.
By then it is clear, if not at once, that something is
beyond control, but is not beyond understanding, since it is not
beyond accommodation by both
the “women” and the “children.” The fully realized presence
of the haunting is both a major incumbent of
the narrative and sleight of hand. One of its purposes is
to keep the  reader preoccupied with the nature of
the incredible spirit
world while being supplied a controlled diet of
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the incredible political world. ... The subliminal,
the underground life of a novel is the area most likely to
link arms with the reader and facilitate making it one’s own. . .
. Here 1 wanted the compelling confusion of being there as they
(the characters) are; suddenly, without comfort or succor from
the “author,” with only imagination, intelligence, and necessity
available for the journey. (228-229)

However, the novel does not end in despair. Instead, from spitefulness to
tenderness, it concludes with a glimmer of hope and a testament to the
resilience of the human spirit, highlighting the importance of community
and support in the healing process, sharing experiences to create a space

for understanding, empathy, and mutual support:

“Sethe,” he says, “me and you, we got more yesterday than
anybody. We need some kind of tomorrow.”

He leans over and takes her hand. With the other he touches her
face. “’You your best thing, Sethe. You are.” His holding fingers
are holding hers.

“Me? Me? (273)

Morrison's Beloved, grappling with the aftermath of trauma, resist
closure and definitive interpretations. Its open-ended narrative reflects the
ongoing nature of trauma and its impact on individuals and communities.
Meaning is not revealed through a single proposition but through ongoing
dialogue and engagement with the text, emphasizing the importance of

multiple perspectives and interpretations.

This work prioritizes truthfulness over a singular, absolute truth,
acknowledging the subjective and multifaceted nature of experience. It
invites readers to engage in a continuous process of meaning-making rather
than seeking a definitive answer. The open-ended nature of the narrative

also reflects the need for social exchange and communal embrace in the
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healing process. By involving multiple voices and perspectives, Beloved
emphasizes the importance of community support and dialogue in

confronting the legacies of trauma.

Morrison extends the power to create meaning beyond herself and
her characters, including witnesses, companions, and even fictional figures.
This acknowledges the collective nature of experience and the importance
of diverse voices in shaping our understanding of the past. Ultimately, her
work invites readers to actively participate in the creation of meaning,
moving to places where meaning might exist and gaining a deeper
understanding of the complexities of trauma and its impact on individuals

and communities identities.

While Morrison's work presents a bleak outlook on the future, it also
offers a call for upcoming possibilities. it emphasizes the importance of
remaining connected to our pasts, histories, ancestors, and communities
while acknowledging the need for a more responsible and inclusive future
community, highlighting the consequences of exclusion and denial. It
suggests that building a better community will be an ongoing and
incomplete process, one that must remain open to the difference of the other
and the possibility of unfamiliar others and not yet imagined modes of
being.

Morrison's testimonial work is addressed to communities of readers,
both present and future, aiming to engage them in a dialogue about the
possibilities for creating a more just and equitable society. This work
resonates in the present by reminding us of the failures of the past and

prompting us to consider alternative ways of being in the world. It serves
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as a reminder of histories and past stories that have failed to achieve true
happiness and lasting peace: "how exquisitely human was the wish for
permanent happiness, and how thin imagination became trying to
achieve it" (Morrison 307), challenging us to learn from these failures and
avoid repeating the mistakes of the past. Morrison calls for a future based
on non-exclusionary forms of solidarity, where individuals are recognized
and valued for their unique contributions to the community. This requires
a shift away from self-interested individualism and towards a more

inclusive and compassionate approach to building a better future.

Morrison emphasizes the importance of values such as acceptance,
companionship, and connection in shaping a more just and equitable
society. These values promote inclusivity, empathy, and a sense of shared
responsibility for the well-being of all members of the community. By
reminding us of our shared humanity and our responsibility for shaping a
better future, Toni Morrison’s trilogy offers a powerful call to action for

individuals and communities alike:

There is a certain kind of peace that is not merely the absence
of war. The peace | am thinking of is not at the mercy of
history's rule, nor is it a passive surrender to the status quo. The
peace | am thinking of is the dance of an open mind when it
engages another equally open one. (4)
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Abstract:

The concept of organization is an ancient concept in our critical and
rhetorical heritage, known to ancient Arab scholars, and dealt with it
through study and analysis. The main reason for that was to prove the
miraculous nature of the Holy Quran. The features of this concept began
to appear among our ancient scholars, starting with Sibawayh (180 AH)
through his division of speech into straight, good, straight, false, and
impossible, which we can call (the theory of positions). Then that concept
began to expand among those who came after him from scholars and
those interested in the field of the Arabic language, until Abdul Qaher Al-
Jurjani (471 or 474 AH) came, who made it a theory in its own right in his
book (Evidence of the Miracle). This research aimed to study the
emergence of the concept of organization and its development among
our ancient scholars and to compare the vision of each of them.

Judge Abdul Jabbar and Abdul Qaher Al-Jurjani for this concept.
Keywords:

contextual systems, meaning, connotation, method, substitution,
position, syntax.

51



tel:180
tel:471
tel:474

L3kl g BLAM cu laal) ple B a1l 4 ggda

dadial) -

(RN g G 5 AL 5 ¢ AT G yal) 5L A AB e 2,08 5 seie AL
e A5 7 40 28 LA QU A Slae) S I3 8 Y Co L)) oS
G5 D80 e ) 62 38 sl Ly 45323 e UlS 0 (6S (] adae Lal
5ak3 58 b aeal sl 5 )len oy 8 puse AN sl S ik iS5 " Wk ik
Saks catilen andl aeal) J Syl gkt a e & 5anall i bl 5 4 aic
A Jﬂ\é};&ikw\)huﬂ\ﬁsﬁﬂé@}é& ) deme Gl i () e
saa) s A 5l e 5l Hhny ol caslagy ol calin 15l of agd 13lae) 5 agie Sl 13ias
|22l 5 alia (o by g 1l Uine e U155 Lae oy (B S )5 ) 1l JB ()
[23 52l (( Ofidba A8 ) Al (53 (0 pSilagd

sl b)) A€ 3 Ua) e aldll die #J\A.\)L.\;\.\\Sgﬂhd.\.\_u@}
AHES 8 el (Sala AN ALl se IS5 Tl e ATl 53 b (s ils Jaed)
oS A Slae) Sl O LD oy 351 3) (A3 HI-L0) 5 (Slady) (S)
G e cilan Sui yig WIS Al s Bas 5 A e Jsa s Uy Y ouliSl e

GA el (33aal) " thar sl anaall b ela edle 5,080 e 5 o) e 5080 Cinia & 1 8 jandl) ()
Rl (g a3 claps gl amnall 1" aliag Vsl o 5Bl Sand Lo — 5 43500 15005 S e 401 8)gdad sala)
585 iua «(5ae) 33 22004 «4h b alll 4y jall Aalll pana Al A5 jall Aalll ganas
Y)Y S 8 (2911 -) o seadl )83 o salll aall e cuy F Jira (385 < 55 88 ADUaial 5 janall L
Ul Al L) a5 o o) e Al eggfaills (55 calall )8 Bl ™ oo 185030 G (A sl 3
O350 55135 ca) ) Jniail) il dame 3 oG st L) ) Dl Bl (O e B EY) ;" Adlie
b e silly 3 i0m g o2 ddad dn sl A el ALaall ol yY1 5 8 seall 5 il Y1 5 ALy
g el QUSH s e ) dead 5158 1 (S8 ) ashell e desa Al C}i‘{' &b el Jalia
63 (U= 1z 21995 «1b ol —

22003 b2 5 all ca il g il g deLdall L)l als ol sadl de (AN o e 5 i) ) Jiae @)
157 :u=

52



Ayl pstallg i) Al e daala dlaa
Sl Juag 2 Ciglra a3 dge el ae S 2025 ale 3 2221l 47 alaal)

Culall 35 Logill 5 ¢ many Le—aiamy duilae Al a s SIS oliy Cuila X5 Lo
(O Gl ) eSln lars Slaall 038 (g0 G5
Lilale saf o o) 3hais 43 Cum (30 pLaT1 4 ggie &y Aadl a5 Uit (a9
G588 O il s e la ) el ae s Ua ae ol Sie LY il
pseial 13g) Lagia (8 455 Jom AL § kel
rdagl) Agaa) -

Oall agh o 858 ALl wiag o) st alalll o seda s e Cyaall &)
O Y il o sebo Ly S il el a5 ety i3y Al 5Y (g sall
Al o see Cany G Ay ) Gl ¢ ilapall alil) ae e ALSia 43 izl
AL el Uilale agh G COURY) Al L Giags 439 &gl a0
SIS ol @) sl ae il el paldll e vie laiw Y o sgdall
L e Led AalSie 47kt ) Al a5 o sgdall @lld 5kt 8 (L)l AV Lagd
Al pual s
) ACEa -

Caaldl (5 yias 3Bl GO el Gy 4a) s O (e ST Gy JST S Y
i A B igals Sl O Gall Wl Gy ey candl Jlad b i sal) e
Uilale ol 51 23l 15kas 4l (Jy alill 8 2830 25 1) zling pall) o sebed o sqiall
o pmadll )Y gem s 4 s i 4l ~LaYL 10 ¢ seiall 138 e ) gidad i) ol
Gl A s e la yal) Al se sie (S Y ALK A7 T alen 5 4) el 5 4
calal) o seie Jon (alail) slalall jlai cilgn s 4d yaa 3 (ol Cua)l A G
AE il ppaghy Blais Led o sal) Al ve U de sl G 4
oSN LA Slae) e Y1 (e oDlen (530 a4 s DA (e Slae )

‘L_J cﬁﬂw\ ‘)JJ\}MJJULJJU\M&:_\LA o) alX dasa wﬁ.'\;gd%“h\)d&%uﬂ‘ :&@A}M Y @
75 (U= 1947
53



L3kl g BLAM cu laal) ple B a1l 4 ggda

sl e -

e oy seds iy e i3SI ALl sehey Ciy el ) Gaad) Giag
gl Slaall Jalall de 5 sl de ol (e S agh o A5l 5 el Liilale
aSU OE Slae) s o iy sedal
rdagll Aagia -

s_omlall sl iy o sy pegiall 138 GY (A )l eiall 138 Uiny b o
zeid) gLl U A8l calall & seie sLas iy e Cadsll Jal e Uay jls 30y
oo LU Ll 5 45091 5 allall Chm gy sy gl 138 Y (Ll 4l
aseie Jon Ao all Hall de sl ve ol Gy GOUERY) BEEY) 4
o sedal) 138 olat Lagia (S Ay5 ) 4d yra g oLl
ragl) Al -

i) seie 33 e Cuaall B U5V Cansall 3 cdine Al ol 4
Ginaal) g e S s Aadly el saill alS] el i dd a3 IR (e
CAOAY) 5 B 4as 5l e Cuaall VA e Al 4 gehe 3k e Cyaall 23U
AL o seie Joa (o all Al vy sl ve aldll o

alidl) o geda sLi 1Y g

AT g S ool 2y catlill iy il L2 Sie Al 4 geha 5,
s akill B 83 Gun (caal) L) danih b (<2711 <) shis G 53,50 L 1
(b e (gl 3 Euklady o TS iy Lol Ll g 4alad oL

54



Ayl pstallg i) Al e daala dlaa
Baall Juay 2 digla paw 3 e il e S 2025 ale 3 2221l 47 alaal)

g Sy Jiall e 5 alaly catill e ) Gl ate g calia pdanill 5 ol L
taally Caa s odslatl) 2l 5 il a6 ¢ yaay & Alany Shala S AL adig
S50 4 A 1 Tl AR (1) Lea b5 oA 313 e 4tk Le il
(D" Y1 adaiV () s sed 6 ol 350 4y ol Jak (IS

2523 138 5 WDISH Ak ; laall e " 4T A3 Gl 3 (<2538 -) (s daa 3 83
@ 4l L A1) Ui o el Gl s o pal g 4DIS Al ¢ fpusn

SANaa) Akl

2 e sl e LTl o seidd JadUalal] inall feadhe Gl )l
A s Sie g Zally JEEYI AR 58 U Y sam s (—2180 ) s o 1o
A OIS ol 2 seiad (SR2Y) UY2) S 3 (—2474 5l — 471 -) (A A
la kb oUptid U gl cdal 25 aladll (ymiy Ly ol Aadine 5151 e 5 ke il
CulS il 5% G o B Glae Y A sxie cidasi )y (SR AN Al e
2l sl ve ol g Jaalall JUl alasl) (s lall (e 482D (e die S350 5
QIS S 2af ol L liad 8 2el iy 8T (L candsed JSH Al sed Blgll
455 oy ais o (padl)) L et e elalall GUL) caale 35" il b
(A" el aa (b Y G pgelea) s 0 Ky

— ol &l bl s gl Gl all dana s il ) die daae el o ¢ shaia o) el Gl (@)
196 10= «(#hd) 53le 14z 21999 3% (sl — S5y ¢ al) g A A

- —21419 1 (bl — Sy dpalall Il el (e July 2ena i g pddal A2 Gulud @)
284 10a «(ak) 83l 2z 21998

s a3l o sa Alkid 0" e sall Jall e " die Wlaill 4, kil 4 Sill Iy ek ()
22021 2322)) (Sza ¢ il 3all) Bage—u — ALkl 6V ge 50 daala calilly ¥ Al 8 il
2200=

3k dany el alally JSaall Aandae ¢ SLG dana 3 gana 1z o Alaoall Haldll ae Glae ) J3Ya (4)
80 1u= 21992 - 21413

55



L3kl g BLAM cu laal) ple B a1l 4 ggda

Qb ot gan Eal S calalll o seial el USale 268 (et i A LAY
AR AN el ye )l A3 43k mial s 4 sgial

(1): (2180 -) 4xsu

A0 Zad agial o i Al IS s ) 5l e 4 saas IS
ALY LI 138) o 558 Cand (IS A 8 SLIad B Gl g calal) o 000
" Lo DI G B ) St DI g1 8T 4 (a0 G (ARY5 2SR (e
£ oy (@M LS Jlak 5 Loy ez Aia g L3S iinn g ¢Jlaa g (a2
ol il il i & Lal) At el Wl " 1l agl) and L a0 ABGYI S,
el il g dlie el 158 o Al GldS J51 i Gl Jadll Wiy 13 el
Gl Aiaall Uy o gniy sadl sle iy pdiy oJall Galas sl g S Aol Ul
3 sl g oy 35 S5 el 5 155 8 1l B gad e e b Jaall) g (s
B ual sl ala Loyl g 10588 Gl L3S Pl il

2 e USs Olmd bl (8 35 i o ldie (o g e (Gmend) s ) s sl g8 ey g @)
Gl sy e sy 55l S STy sl o (ST Ly 038 50y 8yl ) 2 cnS 3 Cjlal
Ualiad a8 ¢Sl adle 5 ¢y g 3 Alliaa 3 205 )1 (o (3l 35 Ll 0 558 AEMAN la 3 5 el
Ww sl 0793 1 2177 s Alby s oI5 E e Uy v Oaals i e 48 sy sk )
Cilas 2380 58 4y g0 IS T 2809 / —2194 L 5f 2188 4w 5f <2 896 / 2180 4i J 52161
(oaadl s lail) sl e 1 5 OIS g 5 U e pad) o) )l B el AT L s en
G el o dane Sy sl ot all s cu ) ik 1yl 5 135 - 134 a2z <. <5k Rl
Eild 5l 5 66 1o e 2da ¢ pan - 5 alE (el Sl sl Jiadll s desa 1o (adaiY
D1 ol gl w8 OSIR 0y S8 ol o dema el ol e el il a3 el Sl s 2
e e g 463 1ua Bpe b g m e plbia

25 (u= 1z 21988 3L aaldll o alall ‘ﬁ.ﬂs}\ A (g le 2ens 23l e 17 A g sl (2)

26 - 25 (ua Ay s (S B)

56



Ayl asladls Iy Al e daala dlaa

Sl Juag .2 Ciglra a3 dge el ae S 2025 ale 3 2221l 47 alaal)

A Al 85 mla Cul Ll 5,88 G g sl ) WDIRD 4 g ool IS Ga 530
HMA}‘JLAA} 6w;e.\s.\u.ogsj\€)\ﬁ\wm@5d§_ﬁ: )MM?}ML’C)‘A"?&
Lmy‘uuej)\ﬂ\&h\]ﬁ\)a\é;ds_‘u)@m‘L_a.\SdLM) ‘C“'ﬁf"‘wj “_mS
sg‘)\_}id\ L/J:\ﬂ_aésﬁ)kﬁ\ J\AA "Lj’édﬁﬁcgjhj\ L}l:"“:“} LSJ’M\ L’SWJ\MLQ_.HL&AJ
uss,igi_mwmu,@d\, ;uu}i:um_u\} ‘C_ié,id__;;g,u@_au,
guugmuu\ojjw,;#ﬁ@w}wy ‘z}u}:@ﬁw«;@@j

A gt e arsu Sie i s msa e 8 BUIYI fm b (bl (e (50
b e 283 5 Latll b S (pa () pae )13 4y Zin) Lo L35 (" o3 L s
20y -) o5l 585 28 (Badlly ) eadll Gy GO |5tk 285 (LU sl lallly Glly
Gorall g ) ealy 3 guaiall (aslall g ¢yl adlanal GILIS) 40 4 (—21158

(D)) s o iy Gaanall g Jial) 8 o 8 pem Jpnmn sa ) ealll " il
Gl 3ecasS il delin (o JAY Jadl dass pacaidl) Gl 433 5 plall 8,0 ) uniilla
Al Dalae L Jans cdledl) calldl Siny) o alal) DU 2 sgie Saic) 368 4y sann
I e 0 e Sy el g LA AT AN sl e LI Ge ASA (S
il 3 sl b Bl g GAAN 15558 85 ,A0 sad ol okl ol
lgninl s (b Lgw T gy AR (Bl b (Gmn s Unil) L€l (s Bae Sl f 403
o sl 45 y1a) — Ahald ST Lo 505 o ekl gy JDAY15 Lt LAl

21998 a2 3 _aldll ¢y gill 5 il g deldall el ¢ AN de (23U Canlll i sl i (@)
111 0=
Zooad e i () z sy gAAN A e 5 e sl e desa caslally (i) ciladaial LIS )
456 0= 1z 21996 «1h colid — g o5 80 U AKa canal) (38 5
456 (0= 1z sl caslall s o sl Cladlaial QLIS Hhy 3
57



L3kl g BLAM cu laal) ple B a1l 4 ggda

Al 8 G Al 35l e ALl (YT (B o A5 oin el
L% S5 i) (0l 5 caldl

A3 Gosalll Jeal) Gar ol AIVAN g S Y] G 4D 8 4y sa e ged 388 U K3 LS
(2),3 5Ll

(3); (2255 -) Lalal)

i 2 40 (A ) A5 D18 G bl Ko o 2 g 5

ST 8 ) sl oy el ALy AR SN 138 )5 G s G ()
U 4] 53 (Comll 5 ool 4S8 o3 JU) Jus ad a s amga
4305 s 5 A pal plaial) 8 S G LS ;ujs@assj‘;u’};_:a;

(5)".@5‘)3 @A:’J

Py

«(4-3) & (92) 7= 42018 «(3lia Gy yall Bl wane Alna Caslan 2l jpaw (@A Clllea 2 !
374 -373 :u=

e 8l BB vie BN a3 Jiy Levie 3 i AWV a5 Al VAN ol 5 ladl AV 35 aaidl) @)
Shme B o Lgills (797 10m (g e siledl) caslalls sl ladla wal GLES 1 el ) Lall
21990 ¢1b bl — gy dpalall SH 1y (opall e deal 1z A dala gl (haiall S alal)
72 (0=

ot ¥ AR S haalally e 80 (oldie sl o ) o 5l JUSH g (o aa ( see " sa B)
LSl 5 ey AGAN 0§ i (IS5 0 gee AT AN 55 adl 8 4lhyseal e A Finall (e Ailaalal) 43 )
5 elalae dag i (B — o) sall)) Lt ¢S Canl a4l agle Caadg (€Il (o Calalae 4318 550 a e
5z 22002 ¢155 (bial — &gy eomdall alell 1y ¢ IS5 30 Gaall s eadle V1" ((a — ol 5 )
Maans s 470 (0a 3z OSE ol () Sl 5l s 74 pa

10 i 1979 k.3 calany eliball &y jall Sl ¢pabiall el aila ¢y 3l o 5 Ll 430 1 ylayy ()

¢ many 0¥ 5l 5 lall L il ae Gagdae s 45Se AS 500 605 ) 2eae a3l die i cBaalall (ol sall 6)
9 :u= 1z 1965 - 21385 2k

58



Ayl pstallg i) Al e daala dlaa
Sl Juag 2 Ciglra a3 dge el ae S 2025 ale 3 2221l 47 alaal)
B 5 (0l s Q)5 (Ol sall) S 8 Al Jaaladl aledal in Y o3 &1 Y]

G (" ORI Ly Gl Bl )y G Slae Y1 dcka ) 3 " ells Ja
SN fan LA GIA S ‘em\@gqgtéui@géigi@iy}" -
Jam S5 cplandll s JadY) g e o i e s sa ¢siall g (g5 5al
@ zadll sl g anllis la i) adae pe addas

el 33 aadlie 4315 L el dsals " il 8 IS U< odie ST 4 geda el
Sl 5 ome sed chialy o Bl s oIal 5 13 § a1 8 a3 Al 2a oz il D
B Aadl sy LS ol

b Y L Lo LSl ¢y oam 5 BB s 8 (e85 223000 G aalad 5 55

Coanal) Wi ymy Gl 8 ds 5l el " 4l s ad) S L 1 5 @ laal)
Gdlll Aty o055l Aals] & Gl Lad) s [Gsaalls] e ills sty oGl
delia addl Wil lill 3355 5 wobll 20a iy o[elal) 35S 5] ez iall Al sgm

O gl (1 G5 caaill o Sy

(6):(2276 -) 4w (p

Faalall o(o) 5583 Al ) e Cali il te epanll Ll Qs alia o g b el ie alail) 455k (1)
27 :0= 21991 ¢,

(il - g el I e alia anidl te daa 1 s A cubladll AU agle b Lyl 1 g @)
144 ;5= 1z 1993 3k

132 - 131 0= 3z Balall (ol suall (5)

OSas g dlany Ay 0 A Cpdiaall ey el AR (e tane sl (s sl A (i (o i 22 " 8 6)
<al)) s (b — Cuaall caline Josl)) 408 (e 2ai A5y el i e il oLl s 5 48 S

59



L3kl g BLAM cu laal) ple B a1l 4 ggda

" rolaad (TN JS e Jy k) 4 3 UL die (s sie ALl Dl iy
SR G DLl sl A WY L LA e o3l G all Jysls
(@) yanil) Sl & LAY (0 45 paitll 8D e bl I b
(3):(-2285 =) 2wl

O asdal ey 4l Ay el s g AR Galad 3Tl e 2L
2230 Ga G183 Cua dledn pan M) osalll G L 8 5 sladall LS
il & jlie Sl (585 s Gl G iy DS Sl inalls gl s

<o -

()" J pumdll Lt adads camall Lew 58 Bl 5 (el Bamlak

(5):(-2368 -) sl (Al )

ol Ayae )65 1l 5 €137 1pa Az ‘Q;iyl\ Ol i @Y " (b — Caleall)) 5 (B — sl
411 0= 11ge 2001 ¢1da ¢ D) sl jla cis yaa 3o JLas 1z galasd) Cuhall

24 Al ol i)l ¢ ila daal S 1S Al o alae 0 ) e desa sl ca S AN S dal @)
299 1u= 21973

376 - 3750 «Cpmen DM 2 230 i) b alail) i ey @)

ala a1 g AT gl (53391 AV Mo (25 0t (el sl AT LY 8 @)
Aipemd Lo s Span dadle (Glel IS (... a2 A ol ikl i il o 331 ((Jals)
cuald 28l a8 el sn asme L &) 1O 688 Gl Al (1) sy o) a5 i il
Gl b s sl Jieleal IS AT AT S5 e ity e (e 5 (Gall gl )l
el dena Gl Guaddi ee Dl Dol jpa o ity Gailad s S A 3 8 a7l e 4 (e 35
— Cpom sasilly sl s ALl Al A wse e sl e g dagsi V) Cun 5 (o) lde o
577 - 576 0= <13z 21993 9k (il

(21985 2k & alall (ATl A8EN L3 (ol 51 de Glazaa 1z eahmal) a5 O dese (el sl A2 DL (4)
81 (u=

3 Ga) il e Al QYL alle ssni tam sl o Bl Gl Gr ) de Gl M 58 )
oS g V) KL Y cldinte (il Sine IS5 L 3585 celaaill A 58 el (S s e (g8 485 (Ll

60



Lilay) o slall g la¥) Aleds aas dsaly dlas
Saall Juay 2 digha paw age el as S 2025 ale 3 2l 47 Alaal)
e o A Oms i a8 SRl DA e plaill A xaly
el 3 paiall G (1 Lagiay 42 DSy ¢(saiall g 33 J g (—2328 -) (iss
loai s lalSll o ia a3 a5 Ledl sl e Y1 S a4 jra ud A1)
JB el s Zall A 555 palilly il Eum e AT e 58 laally 3 5ol

PO O e s (Y AT slae G aie s i) lin sl eyl Lad (815l
Waaal so (b a3 )AN -ty s eadi€ Log Jadlll S pm (g Al 200 e
ity I3 b ol Lol (A iy 5l g anilly DI Calls g eled Al
JlaminV Wl 55K O o 5145 Y 438 el 13 0 208 13 05 elld o Ul
@ aginhs e 4y sl IECENS a3 IATIE Gy o camd) sl g ol

(3):(2384 -) A

Ol JLAT)) 5 e g 4yl oany alaST ¢ saill 3 (@ LEYT)) Al Lede hans 5Vl Gusll E i oo
(€ = aswn SIS 7 58) 5 (o 85 saallall 7 58)) 5 (A3 5 (Ul Axia)) 5 (b — G ad)
(78 1ua 2z el iy kg 196 - 195 1o 2z (S, Gl ek Ble ) sl
i) A€ ¢ ) Gl dama 0 ea )l e cpall JLeS Sl gl el clida 8 SLIY) Aa 30yl
228 - 227 1= 21985 3k (5 ,¥) — ¢l

376 :0m somen LM de (e Gl b slaall 3yl (@)

(il - g — Naa o apndall A8 G o el LK) g sl s sl il 3all 5 pliaY) )
97-96 0= 2011 k2

On alal sl JUS (e asda Jine a1 Jlasl) Gl sl el 2o e G e 0 e " 2 O)
sla V1)) 5 ((Osenall s asteall)) 5 ((O1sSY) Lete cctime Aia sai 4l ok 43l 55 00l ga g col pal s
(&) d) 0 sl 7 5)) 5 ((Umadill)) QLS 5 cclalae dass «J) 3ie V) b ((AY2Y) dniia)) 5 ((liall 5
& SS) 5 (b — soad) Jlie)) Blansall Ledal 6 pim A (& — Ssoad) (Hlaa)) S (R £ o)
bl DLl A g )1 ka5 317 pm ez ASUN Ol i Dle I Al (b — Gl Slae)
299 o 3o (SR Gl (eI iy ks 462 a3z «sdland

61



L3kl g BLAM cu laal) ple B a1l 4 ggda

s pall aad " odic 4y S5l g o(p500) nay otie AR 2 seia s )

S LaSs a8 oy al) Janes " adl e w508 ) Jle s O a8

oAl sh ua Bl aedll e AN 5783 Lo 4 Can Sl Ll T Lo 281 G Jac

il iy Jadlll 8 adl e sy gl 8 DU (sl o530 A sl (.. Ml
2 YA G sk g b slall Gl (e Lo 3 Ll udil) A ]

(3): (2403 -) L

Slae)) a8 8 G3aE G Gl el L) odie AL Asede 355
il 5 Al N 42 5 GaTadd e S BTN 3 Slae ) osm s e (O1A
ERE A TSV LA (JVNRICH L PV R LT T IA EILE ER N
Z L alai 4] U Ul lgia 1 sn § a5l 138 (e K 888 i La )y caliil 5 odal
@ st L Blaa s cagadS b 2l oBl s ga s uen 00
U35 8 a3 &8 8 0 385 ) LT o seie madle 2ol oda cilS
oAl e Lgie 8 ) AT Gl cilala Y1 Wadad G Uiy s (LSl Gl
oD e 4308 e Sliad ¢S LA Slae] i) 8 4Ty (<2471 <) Sla A

AL b Aaladl) ieas (o) 2eal) o sete Do (—2415 -) sl ae alil

Sy AR Analall 45i€a cadall die i ¢ SGH e G e )l (A Slae) 8 sl (@)
18 (0= 21934 ¢da.y ¢ ad

18 1ua el (ol Slae) b il @)

Cade Al ll 4l gl OIS elale LS (g ol S sl Ofaa O dena p bl 2eaa " 8 @)
s A sall sme 43y sall @ ol Y] aim OIS e 58 ol (S 6 eadll 8 21y 5 e LY
Jlael)) 458 e LeShe o G Al mail) slale pe ol Hlalie Apiglaila il (4l oad e ll el ) aie
gl sl ks <176 toa B oSO ol e @Dle 1 ((da - Gl 5 (b — OlAD
— S sl S elal s i ihan (S i da s sl Y deal i caiall el o dila Gl 3
147 0= 3z 2000 ¢1h (il

75 10 s by ¢ s Cajlaall 1y lia daal o o AL (o 3 Slae) @)

62



Ayl pstallg i) Al e daala dlaa
Saadl Juag .2 Ciglra e dge el ae S 2025 ale 3 2221l 47 alaal)

ot S35 ) el (e )3 (e 03 (e DUEE Lk Uas 4l Lia il 38 o ki)
(Olaey) dYY)

(1):(2415 -) Jball xe aldl)

58 (53 da sgiay o SNy ol XK cialiaill (ulud A3 Ul ae aldl) S
oany ) leany QLN o odie Jiny g8 5 ¢(3oall) mlhaas ade e s e
Ll €D 9 3 Dedad ¥ Al adl) Bl ale) "B Cum s aia By 5k
(2" fia pada 48y jla e caually 2SN el
b e ASE Y Aal il 47 30 GY 2,8 LI YL Y lLall aad
Al b Lealaty (5301 (5l (5 al) (31 8 LIS L Ly sl s Ll
U Jlaall ol LS 2l f ol 138 e (os s el Lo LS Califia caal
A 2SN G i) Gl g (B0 1Y) A e 4g 23aTy AT ) 4 < gl
Lo agd SRRl Gy cdadll) 455 G £ 3all & Sl & e 138 5 " 1 JE cdalaadl)

b A il g S Jgeal (@l zgauall gl (eallan) el sl ae o daal o Jlallae " 2 @)
Caslad 4l L las ol elmill 1y ot e il 138 (g gillay Y cluaill (ouall 43 5y a5 o yuae
3 (b — S Tl g sandl) 5 () 5 (B — oMbl o AN 42 55)) e €68
e 12 a ydie aal ((da = Jaadls s ) sl 8 aall)) 5 (B — Fesaddl J ) 7 ) 5 etie
414 0= 12ge @) cudaddl (Bl dine g0 ) 1 kL5 (273 1pa 3z« JS, cpall s

(VAN el 1 bl sl s Gasall sl Bl ¢( A Slae ) Jaalls v il gl 8 el @)
199 = 16z . cdad

1= 2018 «1b () — e ¢ a1 QSIS e AR 535 3 grana (gl s Ll gual alaill 4, )i (3)

28 - 27

63



L3kl g BLAM cu laal) ple B a1l 4 ggda

calad) e (BLA DISH 5 Ve J580 2538 5 il AR Gl o540 (e 0ol S
(D" daladl) 3 Slad 3a gy a1 Y

Ak iy i (lsSie 05K Y LS Gn 2l Ei sl s ok N

s daliaill 4 je Bial pan ) lodary ClalSl) alally 655 Y 568 doa piad
‘(2)6553‘ OISl e STy SR Jand A3 je Y1 AS jall g a8 gall  JaY) el b el
Al Aalall o2 3 gag 385 i Al IS (585 o (he Anall e T Y5 O ol
(5SS 8 cah e 4l 31 e Y ()55 85 2 Zall {555 il dxial pally (55
S el ol Al g A B ) AR il A A b3gd Gl e salls
1) ecladSl G alie jliie] (e & Y 25 RIS S (8 e W) 13 G & Y 5 tlealigae
o) A G 5 dhin dle i) die gl G5 8 43V ¢mmy ) LeLans 2ol
o sl ol dalaill 4y 5 el L) L3585 (o301 42 g1 130 Jlad clgnd ga s LGS

G lae L 90
A 5 da il sall 8 AUy (358 o g Uaiasd Uad) de G sl g
slet pe (e lgd Y Gl UGS 8 4 o il Blaw b 2230l s Jleaia¥) B
(s Aabadl) A DI i) in ¢ el Bl A Lgadas U1 3 juleae 2330
Sy Y a4 5al) el 4 3G " 1] (D) eV 5 cgdsals Iy

200 = <16z lall ae =l ¢ uall @)

378 :um s LA a3 Gl b sladll 3yl )

199 U= 16z «Jhall ne Sl ¢ il ®3)
&8 sall Ll S 8L L) slae (i 4 aoaa 5 63 Gl AU s A5 JIaYL 2y @)
(o LSl AL Al s ) s ) Ui 08 oS Sl (A A a8 se le ] je 4y 2l
L) a1l e Y G edd Con i § o) Sl 3 A ey Lgme A aliie ()5S s (Bl
Ao S all Lle sl Cpa Led 5l L Cuuliall Lgad g 8 Lgraa 55 ¢ lanall il A<
Gle ksl 5alllg asal clilaad s )oY ledae iaad (L Saed) 5 A1 il 5 47lel0))
) Slaoal el se g jlall e sl cp adaill ; ke el Blw A e ase
/2018 ¢dlay — 3 e (el de dadls i wale Al ‘EJ\—;A‘)A\.CJ.A‘)A‘PHL& c(A_U\AA
25 - 24 4= 22019

64



Ayl pstallg i) Al e daala dlaa
Saadl Juag .2 Ciglra a3 dge el ae S 2025 ale 3 2221l 47 alaal)
S pall o cadsall Sty A ¢ AL g 230 g eclalSl) Gmias 4y 3 [HLas Y]

Go il Lanaad (pall) S 5 5 5 cdilaal) &85 g e ) Gaias Al
G585 Ol sanl g ALadll b aiiey V5 cdmny o oclld OS5 ale 313 W) (50 51 AN
a3 13 oled QIS 5 o e b Ealasial 13) Lgie zramdl ()5S ¢ gina b Ealasial 1)
(1" &S

oo L Zala Wiaa L ga s Al je) 48 a3 5ball Jala 4alS (KT AT & ol U auad
il 555 ) (535 105 dLEL A3 e ) AS N ol sall I 5SSy
Gy gl N Walina (5S35 (3L L) Walinal | e ina (5355 385 SIS ISy
(), J5Y) el

(,.u\ o GaS " Ul de vie dal il & SAN Gl WDISH (e gt i

S ) Al SIS S5 55 Hiate A pmdia Ay sl o aaall ol 1)

aaadl ool 5y 5l (s AT 8 ey A D5 Aaladlly Sl daen et ) (salal

oo oA S ST (00 L i sl a5 LY 0l se sl e LU s )

SO S LA 300 ey LS o3 Sy 55 A A5 AT clESall sl |y
@ gl

():(2471 -) HaiM AW Lo -

200 :p= <167 bl 3o (paldll ¢ Jaall (1)

19 ipa Bola e 550 s aBls (dlajall Jalll e 5 Jlad) de (ol o ol : ks @)

23 1= B ba e 538 s Bl Jlasall Al ae y jlall ae L&l o oLl G)

Oo Aall Al e OIS A3 Jpal gl s 1S il laal) dane 0 Gen e 0 Al e M sa ()
5 (= Sae ¥V YY) 5 (e — A i) 4 (e 38 el Al (Ol sa s i i ) Ola s dal
T b ot o2 G 0 A3 gLl £ 5l (A (Bl 5 o (€ — Aal)) 5 ol B (€ — deall)
Jal sally) 5 eJuad¥l Cay yuai A ((32ell)) 5 ((da — LA Slael)) 5 cdapallall & (7 — saiiall)) olass Jal
O dane dgale By il gl <l 562 ki g <49 — 48 1pa Az (S, Gl a3l M ((da — dadl)

65



L3kl g BLAM cu laal) ple B a1l 4 ggda

AL I Gy Lad sadll lee A5 0 sl aie AL o seie

IS &) ) sam gn s B aal oo s "8 aa Aleal len s sdie pall laas
O i 2 ) a1 138 s Ul o (o)) ) las IS () 03l 5 Ul saa
lalaall 538 33y Jase ol = a8 g )y chniinge 43 Gl 5 2010 il
ol Ay i 38 UDIS (555 308 el s Lo e (b a5 e g o (3l
Alasl) Gl g A3 al) Gl i ye 23 il V) e o g 45 ey Ciamny ol 002l
o el 8 Jany 4 g caslSaly &0 e ) Jail) @lld g A7 ) Sl

D" 4yl sl Bpe sy Jaaly 5 ¢l gaal

G i b dlly (Dal_aill me ol G L2 desy s el ani

Gl cdaalll 1) 13e 4ie J5Y) anill Jrad cGpand ) 4ald Cun (i) 23S ALl

Faadl) SISH Ef ale) "l el Jas 8 el ) eole s ase U 4 udl)

) A QI (g 5a0 A = Ladlll ) 4 sl g A5 5all (345 / A sopad Ay

(3ol 32 e (A8 Jiaill)) o (5 laiasd)) 5 ((RLS)) 15V andlla L2
O jalall e Laallly 53 5 $ L) Slae dlleall e i (IS Lo S

dalaill 3y 43V 52 el A (e Anliadl) dia iy Jila jall 2a 10

O A WSl 5 csfnn (5 ant (5 5o (o i g LIS 4 s (531 (s all i
o OIS A g dzal 0 (3 WIS ln g s A 0 )8 e 2530 A1 (Al sl
Apnliial) VAN (385 SR gy LS DS flm g Sld a5 a5 s lea

by o Ly 369 10a 2z 01974 b (il — G pm c dba s e Glual im (S SLE
D1 canl Ll Jmadll ol deaa 1 o il o gy 0 (Sle Gl sl Call Jlaa el oLl e 315,01 ol)
Laxxy a5 188 1ua 2z 21986 «1b (ol - gy ASEN S A ge ¢ an - AL (o ) Sl
83 - 82 L= «hlaall sald) ve Glae Yl diYa (1)
430 - 429 :u= (Gl Al ve Glae) s ki ()
430 - 429 1p= ¢ Saall Al xe Glasyl IV @)
66



Ayl pstallg i) Al e daala dlaa
Sl Juag 2 Ciglra a3 dge el ae S 2025 ale 3 2221l 47 alaal)
S ) gl o Ly ABT) 8 Lgd 5 hA o iy L) 8 ady Co ) e g

Al e Calls ) Cosalls Gl paa) Jadlly Saay 21 s jall & e

s 5 AalS (e 433K ()5S Y o8 LUSIE e il il 5 5 ) G0 3151 Gy

oM alalad) G SRS (el 8 jlain ) QIS aill) anel Ll Bl @llS e il

(S s pall Gl 5aT 5 el 5 ) sty ot 5 Al il (o 0 st 5l Le Jadll | gen )

RERURECHE NN PRSPPI (3 711)) WA P F JUERRVE PN A T R

Laillly an et e 153l aedl o Jay 3a 5 2" agd ¢3S 3 A Zalall o iedl)
2 gl (553 Jiall 4810} (3 5k g ¢ Jirally st Aim pad 53 ) gua

sl 8 Leallsiil (s SR (e V) el ¥ s jall i 4aS)) daliad g

Aballl o2 )) dsi 1aad das Ja 5" 1 dB dya (Ol Bl ixad L Liae dae Dl g

el ilaad Laline 3Aadl] G2 5 alalll (po LS iy 505 V) o((Rauat

A DA by o (A e s Ao Aail)) 11508 Ja g Tt AY L il 3 i

ALy o3 G GBI L e Railly s yind Of pgma s 5 V) o((R0 800G 5

lalina 8 Al BE ) I3 Glg a3 ¢ s e 5205 GHIL 5 cLebline g 0
(" Slaline 8 300G G <5 G aleal o Aadall G

Ll o il el po e (e LS (a5 a1 il o) sy ol
Lavie V1 Ll e ¥ 5 cled Sana ina ¥ 52 jiall AalSI ¢g il (5 palll BLL) (pan

482 (= ¢l nll pldl ae Glacy) JiVa !
486 0= «laall LAl ae Glac Yl Vs ; ki 2

RO P RERG PR
45 - 44 1= o Sl el s Glae ) JWa @)

67



L3kl g BLAM cu laal) ple B a1l 4 ggda

Ol Sl (rs (8 AT has (A5 0 " A (e (5 i) Gl b ol
M Ok LY oy L8k 6

g $ind ¥ ol e g 5l 368 g sl i 4y 25 asllall Gl la o)l e GG
W () OSe ((Ga)) B 28 (S Aalll el g &1 5l " daliadly Candy Y
o o Y IS 4 e Gl (A0 Ada5)) G5 aled ) g3 Le dld 8 IS
4 yiad a5 b el 3 Sleall i Can e Ll ¢ iladl) ST Lgadad
ool ) gl el im0 () b s esmn o Amny 5B
QU EPIEQETS

tAaoal Al s g L) ae Al G CESUAY) g (G An gl G
doa (Olaey) diYa) 4US 4 s sall palill ne 4 sla Lad qiiall &
Aaladl) e 8 Liw Y Uall ne ol OIS iy o 4elaial Ja Jea 4l Uy
fu e jaldl xe &M ﬁqup(ﬁuqmqju)uhﬁ\ém@\ sl L 13a

o ol S (b O U8 OIS T o) aaal alal 3 ) 4i ke B S
Sl 2l il () e 8 81 S e S, s o (fnlnil)

Ghis il ga G e kadll tgums” A rad) (0 o((all)) AU b adS
(3)".01-’-“3

s WY A g :‘iigi
:32.'\.“ ?\”“" =1

o e m 3 gaaiall a3 b s el alil) v s sl v alil i

361 (o= ¢Sl all sl de ¢ Glas ) di¥a 1)
49 4= ¢ Hajall Jaldl e Glas Yl V2 @)
4 pa dadiall ¢ sl Haldll ue GlaeY) JiYa §)

68



Ayl asladls Iy Al e daala dlaa
Sl Juag 2 Ciglra a3 dge el ae S 2025 ale 3 2221l 47 alaal)
Ak o canally 2DISI 3 el Lail g ¢3S ol 8 3 jedas Y Aalaad) & " K0
Sl ddall a2 8 s 85 thia AalS JS1 66 O e anal) g B Y 5 da sinida
OS5 35 b Jaae ad Al ol e YU 065 8y caall J sl 3l Aaial gally (S
(DM 4 sally

oo o le) " il sy 48 Al jea alaill mllhins Jila el Al e 83 s
il e Jaaty o (5ol ple)) araaiy M) am sl GledS g (V) ((A3))
el sy Al 2 gl Tadats dlgie 38 DM Eitgd 3l Analia Cojats cal pual
@ gt ¢ oy U3 30
LAl 4 yiny ¥ LGle Cuale Sl ) Cana ;13 &l alel 5" 1 AT am s 8 JU
(s o Lemny Gy (mn Leumny Bl (a oCati 3 W5 WU B AL Y G
@ Ll e aad e iy Yy Jile aleay ¥ e 13 Gl (e el 038 Jadd
ae e anall sl iadd (Bl 8 LS Cagllill g abill Al & ol Laa DS
A5 (I g sl lladll e a6 s el vie ALl 2l ae g jUal)
el 33 (385 WD S 5 a4 o) O oy
oo paill b G M) S 8 A uliall bl G iy -1
Lo Lelid Lo e Le8UE) (pen g Casliall Lgad g (paiin Al aaiag (o sl -2
Loy i A AT sl Ml U kil Slld g paaill (Bl 3 LK (e Laaa,
(4) Bl aca 4alS K1 A5 e Y1 4S i sle) ja -3

199 0= ¢16z < Uall xe (ol (Jad) @)
81 = ¢Sl all ,aldl ne Glacy) SV @)
55 1ua ¢ Slaall jaldl ae ¢ Glaeyl Ji¥a B)
56 1o o ale 550 s ol sall aldl) de 5 Jlall e Ll o Wl 1l (@)

69



L3kl g BLAM cu laal) ple B a1l 4 ggda

pBll B el s Ciligs -2

(e Bhaal @l o) (B e al) el e s JUa e il e IS B
DS 4 e G D85 G ol ) el (S bl e (81 (DS lai el
O Al e Y1 A8 all 5 @ sall s Jlasy) sle ) e VA (e (adaill) amally gl el
G Ty ) Gad 4y el eda a4y 28 " sl i a lld g ppeml) Bl 8 LK
oaiad Al LS all ol adgall Gaiag 2 ally aaill o cclaSl) aias 4y
(O Ll x5 Gllag o je Y
)5 b A s O PISH AB a3 ail) el ot L s a2
A8 jall g a8 gal) el ye e cdd de 5 m sall (3ol A lial) LU LA 25
3y o ilapall el e s alaill 45 e el 0SS %) gal a5 aulid) 40 ,e )
aand Sy o) AT calail) b gl iles AdaaY sl de @l ) ils el L
Gk o)) el s " 1B Cus (el ) A sk ) 8 L8YL iS) s dal a
e 8 4 Hall Jan ) ) 5283 8 @gj\ b aal i aillls Cal 13 (L) ¢((Ras snia

" 230 7z 5580 (S Y G5 el 4BV b ol 550l o R (e 4alSaly sl
o aalSaly il Jlea A il £ e sal) el se S o e
a5 Sl 5 A5l () 3 LEY el Jay i 3 AL ) Bl il
Gl A5 Y BaY " alE el i 8y A5l 5 s Lall b il 5 aal

O A1 il (2 Lo slSaly paill ilae (25 e Ul ((padl)) (oud
(e YV A8 jall 5 o sall 5 Jlany1) 452N <) jlie W) &) sl LiSay 13Ka
Slae L A day et diyh e DI Z a4 5 sl ae Lglaa )

395 - 394 (= S all aldll ae GlacY) JiYa @)
526 (0= ¢Sl all el ae ¢ Glas ) d¥a @)

70



Ayl pstallg i) Al e daala dlaa
Sl Juag 2 Ciglra a3 dge el ae S 2025 ale 3 2221l 47 alaal)

Dl y momaall JUIL S il 8 Leaida i Leod 68 ) Al sall e ) sadl
i3 A0 e Y1 AS jall 5 anl o b WDISI paag in @ sall g SLEAY) ey JlaYld
DS i e SIS G 5855 Jeadily Zial s sal) (i Uy dapal) dalil

Alial) o3 Jualdi 4 e (e B Y 5 CElS e da geada Ay
sCEDUAY) da gl 1Ll
scamhaill g pulaiil o

O 355 A Wl V) il o seie Jsm 4515 JUall e 3sen e o5l e
Clagali (pe ST 5203 Y LY clgnsl 5 laae) 585 el sl Ll alall 8 45 )l e
001 2B e oISl A58 ) callaall dn a5 A5l 8y bt W] Y glaa s il L)
2 5 )Saf d2um a3 Addlall A8Y)
B3k 4 La )5 0T s Al il e Jemy o i) ilasall el de aai g e
DAl g S T (g ARkt AL @l S e el 5 aae ) 58 Lo AlalSia
Al cad L Aa By Akl ABY) (e o 5 2 al
ool )l s Al @ acay Sl Ul je Al el palill ae jSh) Laxie JU) Jiu e
Cro o1 Ay A g UBY Ll WS 58 i ¢S TN (pe ALY (g0 ally
(3Lba) Al o ad Alld g 3[96 3 8] [ 0[] [ 11 [0 [ 1 tlad 4l sy salgfiin) S
Gan g el CEH 5 L Cmal y il 13) " 1 g S0 A (Bl 858
il e 55 Ut o((sball o) 08 ol o((3a 12)) 1 Oy nSl 1]
S o it e Ry el g I3 55 diaty HF S Y gse
Gy 5 clglal (e slall ¥ slall (e 2 W) e nal) & elly 8 Gl u@)\;

57 o= bk Jale 538 gx adl ¢ Flasall Al ve s jlall e (ol o pdaill ; ks (@)

71 0= ok ale 538 s Bl ¢ Alajall ll se 5 jlall se (Rl G plail) : Hhig
[96 :3_241] 00 oAl Ay 3

71



L3kl g BLAM cu laal) ple B a1l 4 ggda

Yy slall Lo (apall dke & oay S slall aalal) s oSall V) agle (1m yay ¥ A
Lo lsile ls el Ga gl agdandls)) s a8 Jla X IS 135y e
(D55 W B Bl caip] 5 ) e B agtn ) Vel o e ol sile
((Bln)) 1 Wil 5 e yailly ((Blandl pgbm () 1500330 ) slien Js5 Y ol Lass
ol Gany aal (J9)) (WS (ALY e sball o 5 Cun g (el S Y
(D" 3531 b aSall QIS o((sall &S5

o el (s (5 S5 (Bln) RelS o pme 4 -5 G il sl e 3Ll (e
cimall a8 @) 53] oSl Al B g of " a adely ey ,SU A
Sl mihe el 5 G AL g i ey Sl 5 Gy el G el
@ L

5 S Ty RBRYY ans () R ) LSV S 43 s e Gl
o JOal o (ad cJalaill y = 580 (& g ) e e 0el )l pe il co e 5 sl
DO00000 (Madald Sy sand abail) Bl & A 18 ge daal (e 4iaa
S 000 b alills msil) Gl peaive 7 5 e ([ 78 1l e Y1 [
Ay o G Ll g5 Cagd A 1 2y 1 Sla 85 Glld agd Uiy e 2S5l
(@A SIS b S el Jiag 1l s Lsis

daladl) -2

A5SSN 5 ) yaall (3as b kit Lovie Jadllly dai ya Ledaa J39) & 8 Al aill

289 - 288 0= sl sall jaldll ae GlacY) dVa (@)
) 815 Q)
77 0= b jla sale 550 s Bl (Al all Al a5 jlall de Blll (G oLl ()
B e A 5 Glo 35y bl aaa ll de daal i Jliad) ae il (el e o Al 4 5 ()
174 - 173 (0= 22006 <1 ¢ paa — 5 pall
72



Ayl pstallg i) Al e daala dlaa
Sl Juag 2 Ciglra a3 dge el ae S 2025 ale 3 2221l 47 alaal)

& oelaE OIS Oy ¢ el Lead el Dl Lgda B Y OIS )y (Hlaall () " 1JE g
G A LY S Oy sl e daliadl) 4 je aaiial sl amd (D" LY 23K
Oe G all 203" 8 45y LK 5 ) gaall (Sl 8 BV (ala) i o liie Y]
Ominall 2a 06 38 5 B8 inall 5 ¢ AY) (o el Laaaal ()5S a5l i)
CailS ol 5 colie) e B Y L sgd ¢ 5ol Aalaill b caic jumally cpd )yl 5 saal
(20" o my el 4y 3l

oo (piy) acaiy Ladie Jinall (e el Jadlll 3 aS5 sl v ol b dalaill
Ol Al e N @lly ol a8 cpail) Bl 8 LAY e o e
Gy 3 eyl 35 Lgd qy Y el G alas Ul e 10l s Bl el
Bl K3 Le e dlgie Lo iy Al LYY ie ol Sl iy 53 (G 5Sy

Ga piada Ayl (385 Ay ol s 050 Y sl ae vie (paill) acall
DL ol abaill Bl 8 LAY s 5 vie il ae) B aill allia Led o)
Bl (8 Lgalad die A3 5o Y1 S all g o sall 5 (JIary1) lsdl 4 ulial) LK
SV 138 e Vs tlead e sl leilS a i ALKl ad iad ) L) ASY e el
B Y ¢ may ) lgany 2ail 13 ol 8 alie Jliie) e & Y & 6 S 3
1aa e (lead g s LgilS ja g clgl ye) ARSI 5 i im ale il aie Led () 5,
@ Walae L (55 053 sl o2 Aaliaill 4 o yedai Lai) oli 83 (53 4n gl

Bliss b (i) ol die el 3 o om0 Ll ) sen B Bas ) (g
o imall Jadll) fads ) sail ael gl o aimd Ul ve yie d3ISH 55 Lol
Ol By 3l el 4y (o Al oda i 138 M 1 Ul de gy Sld a5 ¢ ndl)

199 0= 16z Ul ne oaldll (il (1)
199 (U= 167 ¢ Jball e ol (sl ()
200 - 199 (0= <167 «ball ae sl ¢ ) @)
199 i 167 «JUal) xe Bl ¢ Jaall @)
73



L3kl g BLAM cu laal) ple B a1l 4 ggda

CAS )l el sall ity (520 Al g aniil) i ecnilalSl aits 4y 53 Jlay) Y]
(bl Lt aal Al uedISl & 3 Y 5 dlaall 2 @llad ol e ) (aias )
DM daay ol el IS5 adle oy W) G5 G AY)

Sle 353 el aise daladll Jaa 88 s sl al) ne U
Jadll) 4 48 Aaliadll 4 3e |5 ptie) Golll - JUal) die oaaldl) agin (a5 — Al inal
ol glely " ald bl et g canld b el 0 inall e 4p il
O DS 8 g adl sa 5 cogule 4232 At B0 2l s G5 Uas jlall
sal 33 )l 8 il aapf a8 (@M Lall) &g i) B 55 ((Raliadll))
Nghe
OMA (pe 433l 4t elai (52 olina JaY dalwailly Gy L) Jadlll & -1
Al o 53 o (Saal e (g el (Bl 3 ST e s 5ol (3Ll
Y1 cdiall i e f25me gunge g 3 L3 dals caanse b daloailly 53 il
b 088 Aaall) /g 5 U1 7l el JB i) ) 1ELe Gy b L) S 1
On e Gails il sl (a et Y Lo Lty W)y cpinga b Aaloadll 4
Lals L Bl Gl Llal (g Sl 25300 EY (S S Ll 5 0S5 48 Aaliadl)
Ll 5 25 e o8I 8 Hediig (85 Y (o day (pe AT AT e G aad 4L 120
Ll i oy claai L 25 o130 i Ly i 385 Lot Al ol () £ 1 oLl
o8 A0 3al) 8 155 5y Uikl led B a5 IS IS 1) 5 Vlad Sl il

@ Laalll )5 sizall

200 = <16z Ol ae ozalal) ¢l (1)
400 = (Sl all aldl ne Glacy) Y2 @)
401 (u= ¢ Slaall aldl ve Glas Y SV G)

74



Ayl pstallg i) Al e daala dlaa
Sl Juag 2 Ciglra a3 dge el ae S 2025 ale 3 2221l 47 alaal)

G YU Gl (DK e il e A58 g s jall slic (s3) alaill
Ul 3o Led Lewm 53 LSy 0 (0 G530 @S0 0 A 5o A sl Al (Ralal))
(2" Ly Lo inas alins Ulaa 5 ol i

(il e op sadll e A 558 U e o V) Ea Y BLIY) o 35 T 22
25))" Y caialmd e il sf sl Y o3 dadll) Jle ety e
Op Lod 4alSaly saill iles A e SIS A LI g 5 lbe ((BL1Y)

@ D% el hais LUl oo cus oo BV & 2l 50 GY

LS daliad Jea oo sl ve e S Ala ) aad dlld cala
2o 4 sls A (aal) mlaas e (led dia pnia 43y 5l e 2adl Gk oo
ally WDISI b yeldai L) 5 ¢ DSH ) 3 8 jelas W daladll G " 83 s Ul
i i S Y (phadll) el G ) Gl ) Ll (A a e ade Al e
LS (e Lot sadll el 2 55 58 (o ) Lgiany by (el 8 L))
5 e ALK 8 ) s all (Bl 8 LS bty o 6S5 L) liall ve 4] caad
oo Bl g Sl 5 Cay el g Al g i) Leod o) 5 iy Lo sl lae
Ghill 4y 35 O e Y o((aally)) ped s " B @DSH b Aalaaill e e
35aal O G Sl o1 Y leguina [om 08 sl p (e cAdaill) ey Adsallly
Gy G (7oA ) 108 1) s QD daliadll & 5l Jaall) 1) daalll 200
il (sSs FY G al ey (hay 13) 5 Fialiad ((dann)) G ((703)) ad b
(517 g Lah sl e 50 (sl o 55 2l 1) )

62 (0= ¢ Slasall saldl de ¢ Glas ) di¥a 1l (1)
402 :p= s Sl al)l oAl ne Glae Yl JYa @)
395 U= e all salall e Glac Yl Vs G)

199 (0= 167 bl 2o (oaldll ¢ Jaall 4)
394 10 «Slaall Jaldl ae ¢ Glac Yl diYa 6)

75



L3kl g BLAM cu laal) ple B a1l 4 ggda

Ak 335 2l Jaa cpn Ul ne =Bl e 30 8 s ) sl
A o g5 o semie 48y ) ol s " 1 cdaih Jadllly Uilaia 1 pumie
&&w\&;.éﬂ:ﬂujgdaj@i 13 = Ay Hhall o) oSy /Y Al ella g L
saill Jlae (84 5al Jad ) sxdd 28 meall 8 aal 5 adlels Eusl 13) o g8 L

(D" 230z 5580 (S Y G55 el 40V llh o) 5 5 o 4R (e 4l

L ey ) Aellall Jlail g ol Jalill se O Gaw L iy

sl e 5 el 23000 5 55 Lol sa S s Yy ale 7 Al el e
5 5a o 4 Lol (s il 3 Y gl 13 g ge Jadlll (1S 130 el A e (53
oy Cun il 3 Y 5 )5S aie i) el Gl (ALK 5 aall) o Bl
L) 038 ot i o sy & e aliall LYY Al R 5 Gl A inall i s A
8s—a) Aa jla by sma ) Al 5 ) sl Alli 2 )35 5 ey Alid B ) sa
ol sally HsLallg alaill o il Jla el adde Gl e 5 5 cle Laslil) (m (A28
Acda L (b5 (i oo L) o3 5lall)) ™ 1 L5 200l13 a5 sl L) 3l
Aen e 0585 (ela ) lal o B A0 5 W UL als o) 5 53 e Wl iy
138 5 5la (8 ()5S Am slady (s (e s sl (e Glus) i IS8 63 slal
A e oA G IS8 il siadll 8 LAY OIS S (3B B OS5 Y
o8 Al AV B4l o) aal el o Lany 25 el s n ) smsas
ol 13 b aall)) 1Ll Gl A saall el 5L Glld e Uyie = B, Ll ke

3" (Il 84 sum

395 - 394 1ua ol Jaldll e GlaeY) diVa (@)
e Gl el 1 o JI D dens Gy pee (3 srse Gl 22 o(dshaall) Uil (el &yl jhy 2
66 (0= 22022 1 LS 55— Jgidan) bl la o alEl) il
508 10 ¢ laall Al e GlasY) Va3

76



Ayl pstallg i) Al e daala dlaa
Bl Juag 2 Ciglra a3 dge el ae S 2025 ale 3 2221l 47 alaal)
da;ﬁj ¢‘5\ad\ujdw.ksﬂ4;)o\2} s‘;\ad\d\;j‘)s_m;b_ﬂa‘)ﬂ\ i Jaallls

S5 Aaladl) Bl = hm Cua ol o el G381 A e daladll s ol
(Bl A Ll el laling dagDla Goun pe plaill (Gl & LYY (s 5 b
el ala 3y (Gl b aliiy Lavie ) daloadlly Jadlll Comy of 0aY oS0 Y
colaill (po LilSa yiing 585 V) o((Raad Aladlll o3a)) 15k Vial 2n3 Ja s " 4l 8
Aail)) 1108 Ja 5 9Lt Y Lgtundl 5 Jumd g clgil jla ilaal laline TADL] (A
|5 i O pgma s 5 V) (A0 S80S 5 Ay Al)) 1aDA 85 (A sie 5 AiSaa
b s 00 S5 B 5 Labling dga (pe llig o3 (O GV im0 (Rl
Al ) & 55 & el A AL (5 claline (3 Aty BE o V31 35 a0

2" Slalise b

Y S a5 G gall dand 8 Jadlll AT al s el aldl) vad
LY CalS 25 s eae ooyt Lad) s (5 AY1 l g B2 5l Lgnaai s Unlall wans
Ll i Gl LUV #lads Lald L Laa g sl gall 5 )8Y 455 Al
gladyl (& st Cal sal) A 5 o g8 8 Lealas s Ledlen Wil 5 ¢ oa A
@) 5 hal A pall mall e
Cadall (M (s e s Aale 45l sa Auala ) 13 — o1 Ul
Dball ae bl o aa il CEAY) G - Cosles deal jaeu ) gSall L)
Laall) o peil Lagia (IS Ay, Cadialy Lady ULl Loy s ol Ll ase
oo Lanind Ageld Hlaidga o (e (llay o J e 48 JUall e aldlld alaill
e o Wil el (gl i) i dgn s o 4wy Y O e

R FERGPRKS
45 10a o ilaall sall ve Glas ) JVa @)
— Gy il g AeLhall Ay jall dcagill Hls i sbacdinall (S5 dene Cupaall g il (g 2V 2 Ll (3)
317 :u= 1979 b2 (ol
77



L3kl g BLAM cu laal) ple B a1l 4 ggda

B e J) oY) A ks Gilars 438 Fiae 40 Lays coledlll i dgn s e LA
Ol sed ol (8 Limda Wl " 1Al (8 el oS 85 G35k A Gy Olae )

(D" Cane Bslia 55 cagm g5 (il (S ()l
o=l Jaly bl o A8 jla (4GS Jall ae die o SN AN Slael
(mll) ellaan alainly S Uy Jpeadills 43yl o3 ce iiay o 4 Y ¢ Tl
amally el L) 5 €D ol il 3 el Y daladll G ale) " JE cpa calaill

O dm pomt B e

G 3 A Als ) as sl ae die (b)) aall mlhias alaiivl
sline Jadlll &Y ca SU G e yaall die Jadlll mlla ey ga2dt o Y slgil
ool Tl Jadll (2l 8 S ot s G ol el gl s
s il 43S KU T b (@ aay Undl adadll ad go 5l bl -0
1908 0 f Yl s (e Case)y Ll inay
alasinl e Y cdadlll iny a5 o(adaill) anall bl addiey Ul ue ani Gl
s JRa Gatll Jals Leday) 535 L) 55 o BAIVL (ind 58 5 celgiil
Bllaiy a5 sV Cadall aiiy (5 5ni (i Alle sed o all Lalal ve U
o " il Jals SN Sl a5 kil iy 3 sl i dgay e
AU aa (s L 485 585 48 53 55 4alSaly paill e A5 V) U ((oLal)
(4

¢ pan - Bl A 5 A oldie a8l de iz cdeal o Ul s Blaalll klE dedl) Jpal) 2 58 @)
528 0= 21996 3k

199 1= 167 bl 2o (Bl ¢ Jaall @)

303 10 o(dadl) 53l (12 < shie o) o pall G @)

525 (0= el Al ae GlacY) JVL @)

78



Ayl pstallg i) Al e daala dlaa
Sl Juag .2 Ciglra a3 dge el ae S 2025 ale 3 2221l 47 alaal)

CulS "Ly i e ALK b5 a allhl Jleal) oda g ol ind s g
Lo eledad &1 ) elela s malall s Led o pall s ¥ 0S5 J3aVL B2 W) el
) (i 5 e 5588 155505 eailal g BY1 Cad i V) o Sy Ll 5 8 pdaa
Lo canilly o gll gl gl &5 o((cmusi_sil)) iy BUIVL 25 Jalal) i i
olo Jula " Lailll ) siaay Lovie apand Gl 1 oyl e (iS5 G il Gl
il imall e 4y 05 al Jadll e (05 o5 shatal) Bl 1 a3 ol st
e saial) 20391 aall Eilinca Lol agh W laall Bcal a slan 51 agdl a2l
sy O sy Lah Aol SANS | ghend i s aadl) g I 5 claly 3l e

3" aadad ) Adalalls el 8 Chisa S5 slall ()5 5 pa s (Ladll)

eseia don Hlaall Jall ae 5 sl ae ol e IS Ay gl 2y

3 8 sl ae o mlil ol 8 ila el aldl) ae B J ) adat s Faladl)

Salaa) lld G Wl g eclld W ity o 53 oo sall las 8 Aaladl) 450 Jaa

Al i e pnill ey Wlle )55 T alie (g o)) Jind g Sliall e —aaldll Gy

aild e 201 ey W) e Vs adsadls DY) e adiaa das $LeS o
A9 paal) Bl 8 Ll aia Ailee ol 8 gadll Jlae A3aaY

64 (0= ¢ Slaoall Jalall ae Glacyl Vst
el g amd Sl Gl 2 8 g aally s gy aS) S Y o G391 ilaally ™ il sl e 12
Elai adl U Jiaall g DS 138 & sgia 58 J5Y) Siaalld (lasi) 5y gam 3 2l 138) 1Ll 13) Sl (o3IS))
S Gl g 3R Gl (e g sedall s GLABRAD R 8 oal ) 35 s g AL el ()
65 1 ¢ L (J shal
66 (U o3kl (Jshall 3

(il Alas ) o(R e s ) 1) o yall el e 5 sl ve o aldl) die daloaill jylea ey @)
— 2015 a3l el jiand) 4 5 5al &y seend) (sl ol — snge G (oal) Arals da ey Aalid
ey s 90 1u= 22016

79



L3kl g BLAM cu laal) ple B a1l 4 ggda

Salall e claled 35 ) o —alrall (el BB (e ayaed) caa 3 )
& ot " Al de G (e e (B 550 S0 Lo clld (g ¢ Jliall aal s sl
saaall 4l 4 B Sine (gf amy da g g iy O 50 ) se e s IS
D" Ly 52 (452
Ly Y " a1 V) cdaliadll 3 2 5al) Gl alan g Jadlll lait 0 2 Sl ) e
3 Aalaaill 8 Ly Sy ol 4315 J5Y1 Joadl) 8 524 L ol a8 dlen iladl)
Y L) U85 U st 5 LEGH ) Ly gl il o s gl 8 45 i el g (8 Jonsd (uiae
"eJE s @ il b IS A Y as g Ledls ey el ) as
iyl o ol DISI 6 el Ledl s DN o) a3 jlai Y Asladll G el

:)\:\MJ\MA@JHJSJ‘ME\AEUSSQ)&&\UA‘&AJ\CA&YJsuyau

S S Al et G BY A8 S8 e3e) Ll ¢ sally
13 el 8 alie Jliie) e & Y S Al IS LI e B Vg tlgad e
el e ) A5] Gl  ¢4ia alaai¥) die Ll (6K 38 45y ¢mny ) Lgaany 2aal
o g sV o3 Aaliadl) & ha el La) ol S3 (2 a5l 10 lud tlgad ga g cLgilS ja g
N ¢ inall Gun Aaliaill 8 Jan Lo dles G b a6 a8 0 (i ke L s
OLS (s o all L el Sl Lt 33Y (S &y Jlaall &) 1ad Jad 9 gai yic)
e genadl Ladaal 055 aal gl iaal) e o el an Gl elelaly QSN 6 jelis

O o s el Ay hall il (5 eoliie) (e & Y Uaa sgd £ 50

118 1= .3 9k 3alall ccajlaall Hly ccania 8ol g g ekt de 3l (@)
118 e i (A5 qlis sk 42301 2)
199 1u= <16z «kall ve Bl ¢ Jaall ()

80



Ayl pstallg i) Al e daala dlaa
Sl Juag 2 Ciglra a3 dge el ae S 2025 ale 3 2221l 47 alaal)

lall ve Uil Ala jall alail) 45l (alasl 35 sl i U 35 S8
V" idE Galll Bl (A le Yl dsall Ga sl ae 388 (e alaa S (e
&) Cun e Lin Al 488 (e Y)))s ((@sal))) o olad) ve 48w G &L
Il 5 5 e o aly LaadS IS Gl g (e Y1)) AV 5 e Y & sl
Bl (5 g e Ll 4y Gaias A1 ((JIYL)) 2 miall (IS 135 AdL
e @ oSl Gl el fm g 8 sl ae il &) Jsall W oSl Ayl
D oLail) 8 agy jlas alall ae 4le

dV2) QU 8 ela La G L qaad a8 5 8L s @l cils )
13 8l v aleal L Slnie 150 0ii S sl el s L3 (Slasy)
o L) O Jualiy Ly il Asliadl) 85yl B (g 4gl) a3 Lag paaill Jucdl
(@) 45 g3 8o 5l (pe 4 (5 ya Las 43000 A3y jla g 00l yy) 43S 5 4l g

and S s all Hall se 5 Ual de sl GRS, Lega
ALK 45,05 el S bl o gedal apell) 8 L 51y I b sen S (f i
il pla oy Gl ) da g il (e cinpal ) 5 el saal s Lac ] 68 Ll
Anbailly LSSl o o ol s 4 gl o

s duall) c.\l:u ;lfdl.:'\

Jaly clalSll s 534yl 8 S s ae il die oy KU O A Slae) -
Aladi €I Jy Jreadily 48y plall 38 (e caday o 41 Y) o JE Gl
Ah gl (aall) mllaas

(1 (Ol — oy copall QBN Sl e sl sala i (O e b Al 53) pall psghe )
155 0= 21990
120 - 119 ;o i s g iy ki a3 @)
81



L3kl g BLAM cu laal) ple B a1l 4 ggda

Y eleidl) &) Y il Al a Y paa n el e vie (alill) o) pllaae
oM olina Ladlll Y ca S A e Cuanll sie Ll Al e () gardi
On Y edailll iny 5 () o) lle e o2y il e a5l
Lo (Rl il J20 a5 LSy (8 oYL ind 5 5 el alasiind
O Bl 525 g Y1 Cadall (ol (5 5a3 o oa) e ol aldl ae )
i sa g coaill JAly SIS lae Sl i pailly iy 3 el e dga
e Sl S 8 ) pem s Sl 038 5 ¢ ilaally

b Aaladll 40 Jen 4l 3 sl 2o nlill a6l 8 s 2l il 2e )
e ol oy Gilaal elld G Ll g edlld 4ty o (950 0o sadll las
TSy o Al 5 smill laay Llle ()55 Y alia Ja ) Jind g ¢ sl

:@bﬂb ibaad) :L;a.b

:JJMAS‘

J—aill ol deae 1z (st Ll cpal) OBla Tadlad) (il ale 8 clasy)
A yal) ASLaall ol Y5 850 5 B Y5 ABS Yl (53 8l 5 cant) )
Aga «3 b 33 g2l

cAgalal) STy ca gl () e ol dena 18 (g —ida HlI A2 D) sl
2z 1998 - 21419 1k (il — gy

(0.3 iy eany Gajlaall 1y ¢ jiia daald i o S (Gl 3 lae]
(ool A8 ot Ay peaall LA g il Qs sl ) 5all 5 pliaY)
22011 ok (gl - G m — aua

10 kil gy o Ao gal) sl coall Jlea sl alal e 5 5501 ol
G A ige ¢ pama = B palEll ¢ el JSEN o cannl ) J—adll sl dana
2z 21986 «1b (i - g ASEY

82

-1



Ayl pstallg i) Al e daala dlaa
Sl Juag 2 Ciglra a3 dge el ae S 2025 ale 3 2221l 47 alaal)

D Al aniddl de dana izl o g 38l culadll Ae Sl agle B ALyl
Az 21993 3b (Ll - G il

oAl TR ASa o9 ) deae 2Ol de 1 cdaalad) el 5 Gl
1z 1998 - 21418 71k 5 _alil

deal 2 L) i A G alse (Al 2o dena gl e SU 1 AN IS
21973 2h 3 alall (&) Al ¢ jila

Gall )l ccig yra dlge St qgalasd)l cadadll W) A g

11ze 22001 ¢k ¢ D!

22006 ¢1h ¢« ac — 3 uall MU A5Sa Ay e 585

@L_AAL_\LM}M&ASJ_& I Am?)_ml\;\c C._\ Jaalald) O enll-11

21965 - 21385 21 ¢ jiaas a3V i 5 lall L)

Sl Axadae ¢ SL S deas 3 gens a8 o Hla all jalill ne Glae Yl JiYa-12

21992 - 21413 3h axy Saall Hla s jaldlly

Cun o ) Gldde (o 2aal o deas cpall (e e Dl e).ci w13

13z 21993 9k (L

(e ay SN aie 1z caaal il de sl oald disedll Jpa¥) £ 55-14

(.\]_996 ‘3J= ¢ paa - BJAGS\ ca_.ubj Z\_ES.A

¢S EEN dana (p pee (2 grne Al 2 o(J ghaall) U Gadli #5215

22022 «1b S i — d}.ulau\ bl BI& Al ‘fud\ e pall clua :GS

e 1 ¢St Gl S Gtal) o dena S gl oo salll s G sail Cilila-16

Gk (_paa - IS‘)M'A:M sLJJl;LA\ J\J ‘V‘:\Mﬁj | }11

83



L3kl g BLAM cu laal) ple B a1l 4 ggda

Ola Jla ube Glual 1z ¢ S SLE (g deaa dgple Bl Cld sl @l 8-17
270 21974 ¢y (il — Sy om

¢ _alall o3 _alaly SR AniSa o9 ) danae 2Dl Mo 1S Ay s «UST-18
1z 1988 3k

D1 sanal) Babiall dana s il sl de dasa (el 1 ¢ shaie () call (ld-19
01999 3h (ld — 5w ) FAl A e — (o ) Sl el
14z

A el Gl mane 3 alIL A%yl Al pasnay G sl (e AdS cdass ) aaadll-20
22004 <4k ¢ Ul

Iy el Gae 5 daad o o Jal adla sl (@hidl 8 alall Lma-21
21990 «1b (Ll — gy Aalall

Sl s sl g aldl (A Slae)) Jaally am ) Gl 8 22
16z . Jaa RPN Ol e <L§314\Au31\

ol ey deal 3138 18 60 aaall die dana (A1 ol A e alie-23
Az 01995 ¢1da (lid — S pm ¢ pall QT iy

O dena G el e cpall JLeS IS Sl sl Lol clinha 8 LIV s 324
21985 35 (a1 — sl ¢ liall 4iia g LY

A calell e 1 IASN (se o Slo nl s (GA Slae) (8 S1-25
21934 cdas ¢ Jas Syl Ald) dadlal)

S s sl aaal i gatiall el o Jils ) #3a B L il SlI-26
3z 02000 ¢1b (gl — G pm ¢l Gl ela) Hla ¢ ilaias

o O deae o daal cpal Gua 3 Gl s (L3I Ll sl s 2 Y Eid 527

36‘4 0 daa (i gm ¢ la Hla cu.n\:u: Ol :cﬁ cu\ﬂ; RS

84



Ayl pstallg i) Al e daala dlaa
Sl Juag 2 Ciglra a3 dge el ae S 2025 ale 3 2221l 47 alaal)

T @l
)Jﬂ\} ic Ll T | K T TN JJGJ\ Qe csc)u]\ Caaall ‘;A 3l ).1\

21998 cda,3 3 alll cay 5l

22002 155 (il — g eGudhall alall 1y ¢ IS 50 cpall s 23 Y)
0.0 9k 3 alall e jlaall Hla ccana Bl b ) st 2230

calaall Hla Gladll adall ae z 5 lalS s JOLS cal) ol LS
27«82 5k 3 jalall

g pall Aagill o ¢ slactiall (S ) dana cCyanll s il (G aY) Sl L
21979 ehba (i — gy il 5 delall

AN Al ne 5 s sled) o dena caslall g ¢ g8l GlaDaal Gl i<
— gm0 s—8U O Aia canall B 5z e i o Az e
Az 1996 1k gl

il g de Lall Gl Sl et o gl die (LA asle 5 il ) A
2003 cha.2 d_aldl x5 5ill

(ol AN KAl ) el el eal (LA asle 8 A 50) ail a sede
21990 ¢1b (Ll — Sy

Callil) Al dadae ¢l CalA dene oy anT Al 50 A A il dga sl (g
21947 oo Galall il g daa il

— ae (e SYI QUK S e AR 52 50 3 grase (Lgilida 5 Ll gual alaill 4 )a1-10

22018 1k ¢ Y

a2 c2laiy e lhall &y jall s coeliall mlloa aila ¢ 3haiy g U adalll 43 i1

#1979

rdgmalal) il )

85



L3kl g BLAM cu laal) ple B a1l 4 ggda

(a5 A 12) laall Al ae 5 sl ve  alill e Aaliadl) e
sl ol = a0 ool Ardln ol Aalis (i mnle A1)
22016 — 2015 Apadll Akl jianll 4 ) jall 4y ) seenl)

bl de apanll Sl Gl malia sy 8 o jal) e alail) 43k
#1991 ia 1 Aaalall (o) 53 Al ) ¢ e

pSl— (A3 laa Al p3) Ala pall Haldll de g jlall ve Sl Al

2018 ¢Aglas — B e el de drala riiale Al ) B jla ale 550 5

22019/

ol

ey Ak dul " Jlaall el ae " e alaill 3y il 4 Sl J sal)
— alhall (oY se )5S daala cadill g Cadlly Al bl jlal ddaa 358 30)
#2021 «2338)) ¢5za (A al)) Bamn

= cd_umL:\:\J)aJ\ azll) cnu‘du ‘q‘glm daal P Ty —" ‘eM\ QLJLA;‘:A
(4-3) z «(92)

86



Al pstall g la¥) Al e daaly dlaae
SO g au0 gue T 2025 pls 3 2aal) 47 alaal)

Lier ou segmenter des mots dans un énoncé francais,
comment faire pour distinguer les mots par des locuteurs
non-natifs ?

Dr. Roba Hammoud!?
Dr. Liliane Merhy?
Marah Aris?®

Cet article vise a aider les étudiants a pouvoir maitriser les cas qui
distinguent les liaisons obligatoires de celles interdites. Nous
communiquons toujours avec des limites entre les mots, et a l'oral cela
s'exprime par des pauses. Pourtant, il y a des cas qui nécessitent de lier la
prononciation de deux mots ou la fin du premier mot constitue une seule
syllabe avec le début du deuxiéme.

Nous mettons en relief la différence entre ces deux mécanismes. Cela
s’actualise en faisant écouter aux étudiants des dialogues. Ils vont travailler
sur des énoncés choisis des dialogues écoutés : Ils écoutent d'abord pour
une bonne acquisition, puis ils vont lire et répéter en suivant nos
instructions données tout au long de leur entrainement.

Mots-clés : Production orale, liaison obligatoire, liaison interdite,
segmentation, syllabe.

! Professeur ; Département de Francais ; Faculté des Lettres et des Sciences
Humaines ; Université Tichrine ; Lattaquié ; Syrie.
2 Professeur assistant ; Département de I’enseignement du frangais ; Institut
Supérieur des Langues ; Université Tichrine ; Lattaquié ; Syrie.
3 Etudiante en doctorat ; Département de Francais ; Faculté des Lettres et des
Sciences Humaines ; Université Tichrine ; Lattaquié ; Syrie.
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Introduction

Lier ou segmenter les mots est essentiel pour bien communiquer. Nous
parlons la langue par chaines de sons. La segmentation est une étape
majeure dans la reconnaissance des mots parlés, elle correspond au
découpage du signal acoustique en unités discrétes. Cependant, certaines
difficultés de la segmentation apparaissent en contexte de reconnaissance
de mots parlés et d'acquisition d'une seconde langue.

Le phénomene appelé, une liaison, se présente comme propre a la langue
francaise. La majorité des apprenants arabophones ont des problémes liés
a ce phénomene résultant de la différence entre les deux systemes
phonologiques des deux langues a savoir : le francgais et I’arabe.

La premiere difficulté que les étudiants confrontent est celle signalée par
BONAMI O., BPYE G. et TSENG J. (2005). En effet, la derniére lettre de
beaucoup de mots francais qui n'est généralement pas prononcée, par
exemple, dans un tel énoncé, un petit lit. Le fait de segmenter cet énoncé
nous donnera trois mots : un, petit et lit ; et 4 syllabes : c/ po/ti/li, et le
dernier son ¢ du mot petit n'est pas prononcé. Tandis qu'en tel énoncé
comme un petit ami, nous avons trois mots : un, petit et ami ; et 5 syllabes
: @/ po/ti/ta/mi, le dernier son ¢ du mot petit est prononcé avec la premiére
voyelle du mot suivant en une seule syllabe. Les auteurs soulignent dans ce
cas que la plupart des mots francais se présentent sous deux formes : une
forme courte, comme c'est évoqué dans l'exemple, un petit lit ou 'adjectif
petit présente une forme courte dont la consonne finale n'est pas prononcée
; et une forme longue, comme c'est évoqué dans l'exemple, un petit ami ou
l'adjectif petit présente une forme longue dont la consonne finale est
prononceée.

Pour un arabophone, la difficulté est double car il entend a 1’oral plus de
syllabes que celles distinguées a 1’écriture et cela influence négativement
sa compréhension de 1'énoncé.

l. Importance et objectifs

La segmentation est une étape majeure dans la reconnaissance des mots
parlés. En effet, quand nous écoutons de la parole, nous entendons un
enchainement de sons distincts. La séparation des mots dans le flux de la
parole est indispensable a la compréhension du discours oral et a I'acces au
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lexique. Cependant, contrairement aux systémes d'écriture qui posseédent
des espaces blancs entre les mots, il n'y a pas a 1’oral, comme l'indique
BANEL M. H. et BACRI N. (1997), d'indices clairs qui permettent de
marquer le début et la fin de chaque mot. Les mots n’y sont plus alors des
entités facilement isolables.

Les ¢étudiants arabophones qui apprennent le frangais comme une deuxiéme
langue n'arrivent pas a déterminer les frontiéres des mots. En entendant,
par exemple, leur enseignant expliquer un cours, la majorité d'entre eux
n'arrivent pas a séparer les mots ou ils les séparent n'importe comment. Les
mots sont séparés par un espace (a 1'écrit) ou par une pause (a l'oral), mais
ce qui est compliqué c'est qu'ils ne sont pas toujours séparés, par exemple,
des amis sera prononcé [dezami] et les étudiants peuvent donc croire qu’il
s’agit d’un seul mot.

De ce fait, notre objectif consiste a travailler avec les étudiants de la
premiére année au département de frangais a I'Université Tichrine pour
pouvoir distinguer dans 1'énoncé les lieux dans lesquels il faut lier les mots.
Nous allons développer chez eux des stratégies d’écoute en langue
frangaise afin de les aider a distinguer les limites des mots.

1. Méthodologie

L’approche que nous adoptons ici, est I’approche comparative. Nous avons
divisé notre échantillon en deux groupes. Nous avons mis en ceuvre avec
les étudiants du groupe I notre méthodologie de travail basée sur ’adoption
des trois phases d'écoute (avant I'écoute, 1'écoute et aprés 1'écoute). Nous
avons mis en action notre méthodologie a partir des titres et des phrases.
Nous avons demandé¢ aux étudiants de prévoir les €léments nécessaires a
I'accomplissement d'une tache d'apprentissage. A 1'aide de cette stratégie,
nous avons, pour commencer chaque cours, posé¢ des questions aux
¢tudiants afin de connaitre leurs difficultés. Nous leur donnons ensuite
I’occasion de présenter des hypotheses sur le contenu du cours concerné ce
qui leur permet de réfléchir, d’analyser des énoncés et de prévoir, par
exemple, des cas de liaison obligatoire. Et puis, les étudiants écoutent un
document audio pour savoir a quel degré ils peuvent distinguer les sons ou
les syllabes de liaisons a 1’écoute. A la fin du cours ils vont profiter de
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I’étape de ’aprés écoute pour vérifier leurs hypothéses et poser des
questions s’ils en ont. Le groupe II a suivi la méthodologie traditionnelle
appliquée par leur enseignant.

Afin de travailler les connaissances antérieures des étudiants avant 1'écoute
du document audio, nous avons appliqué les deux exercices dont parle
GERMAIN C. : Celui de sensibilisation auditive, a I'aide de laquelle nous
avons sollicité les connaissances des étudiants par 1'écoute d'une série de
phrases, et celui de sensibilisation a la représentation visuelle, a I’aide de
laquelle ils pouvaient regarder des illustrations représentatives du travail de
I’appareil phonatoire. En général, expliquer la différence entre les traits
distinctifs propres a chaque phonéme serait plus difficile sans le recours a
de telles images puisque celles-ci leur donnent la possibilité d’assimiler le
role et la position de chaque organe de 1’appareil phonatoire, ce qui leur
permet de produire chaque phonéme distinctement de ’autre suivant les
traits distinctifs de chacun.

I11.  Lier/ segmenter les mots dans un énoncé

Le dictionnaire de linguistique nous informe qu’:

« En linguistique structurale, la segmentation est une procédure
consistant a segmenter l'énoncé, c'est-a-dire a le diviser en unités discretes
dont chacune représentera un morpheme. Chaque morpheme sera
segmenté en unités constituant, les phonemes. » (DUBOIS J. et all, 1973 :

426)

Les auteurs de ce dictionnaire expliquent également que la segmentation
est I'une des deux opérations de la phonématique qui est un des domaines
de la phonologie. La phonématique étudie les phonémes segmentés ou les
unités distinctives minimales comme elle décrit les traits distinctifs qui
opposent les différents phonémes d'une méme langue.

La segmentation est, en fait, 'opération qui consiste a diviser un énoncé en
ses unités constitutives dont chacune représentera un morpheéme, et chaque
morphéme sera segmenté en unités qui constituent les phonémes. Par
exemple, une phrase est segmentée en mots : elle chantait chaque jour—
elle/ chantait/ chaque/ jour/, les mots en morpheémes : chantait— (chant- et
-ait : deux morphémes), et les morphémes en phonémes : chantait— ([, &,
t, € : quatre phonemes).
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La premiere fonction de la segmentation est qu'elle nous aide a reconnaitre
les mots dans la chaine parlée. L'acces au lexique et son traitement, est
considéré comme le premier pas qu’un auditeur doit faire pour extraire les
informations acoustico-phonétique ; ce qui lui permet d'interpréter
sémantiquement et syntaxiquement la chaine parlée. Lors de la réception
d'un énoncé oral, l'acces au lexique renvoie aux processus mentaux utilisés
par 'auditeur pour atteindre les connaissances lexicales dont il dispose. Ces
processus mentaux exigent l'existence d'un lexique mental qui contient des
informations  orthographiques, = phonologiques, = morphologiques,
syntaxiques et sémantiques.

La parole est une succession de gestes articulatoires qui produisent des
sons. L'auditeur entend les sons de parole qui se produisent successivement
et linéairement. Lorsqu'il entend, par exemple, une suite comme
[eégRatanimal] la premiére unité lexicale qui lui sera disponible c'est le [ce]
qui préceéde nécessairement [g], [R], [2] ou [t]... Il entendra ainsi la syllabe
[e¢] avant la syllabe [gR4] et le mot « un » avant le mot « grand ».

L’information est donc décodée de maniere séquentielle. Dans un énoncé
tel que [égRatanimal] « un » sera nécessairement traité avant « grand »
qui, lui-méme est traité avant « animal ». Selon les mode¢les, les divergences
porteront sur la nature et la taille de I’'unité d’acces : phoneme, syllabe ou
mot.

Une autre maniere d'envisager les unités de la parole consiste a ne pas
considérer la chaine parlée comme une suite d'unités isomorphes mais
comme une succession de contrastes présentant des endroits porteurs
d'informations saillantes et des endroits qui ne comportent aucune
information saillante. Cette conception suppose que la stratégie de
segmentation donnera priorit¢é aux portions de signal porteuses
d’informations saillantes, par exemple, dans I'énoncé [gRatanimal] «
animal » est, comme l'affirme WAUQUIER-GRAVELINES Sophie (1999),
doublement saillant. Syntaxiquement, il est téte du syntagme nominal et
prosodiquement, il est porteur d’informations sur la derniére syllabe qui
indique la limite droite du groupe nominal.

IV.  Liaison obligatoire/ liaison interdite
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Dans la classification traditionnelle, il y a généralement trois types de
liaisons : les liaisons obligatoires, les liaisons facultatives et les liaisons
interdites. Nous nous intéressons dans ce travail aux liaisons obligatoires
et interdites du fait que maitriser la production de ces deux types peut
rendre la distinction des mots plus facile durant le processus de
communication. Les étudiants arrivent donc a déterminer les éléments de
la chaine parlée, a savoir ou faut-il lier mots et par conséquent a produire
des énoncés clairs voire compréhensibles. En francais, la liaison se produit
obligatoirement et exclusivement entre un mot se terminant par une
consonne latente et un mot commencant par une voyelle ou un z# muet a
condition que ces deux mots ne soient séparés par aucune ponctuation ni
par aucune pause orale. Nous allons mettre ’accent sur ces deux types de
liaison.

= Liaison obligatoire
LEON P. et BHATT P. affirment qu’:

« En réegle générale, la liaison est obligatoire d’un mot inaccentué
(a intérieur d’un groupe de sens) a un mot accentué. La liaison a un role
de cohésion, elle relie les mots qui se trouvent a [’intérieur d’un méme
groupe de sens. »

(LEON P. & BHATT P., 2005 : 96)

Et LEON P. ajoute que la liaison est considérée comme obligatoire dans les
cas ou les constituants de contenu grammatical dans un groupe rythmique
sont fortement liés (LEON P., 2011 : 240 ; cité par MARTENSSON J.,
2012)

Les traits distinctifs propres aux phoneémes permettent de marquer le pluriel
de certaines formes verbales a l'oral, par exemple, lors de la production de
: ils s'aiment, 1l se produit la consonne /s/, tandis que dans une phrase telle
ils aiment la consonne /z/ se produit en contexte de liaison. Le fait de ne
pas utiliser le bon phonéme consonantique pourrait créer des confusions
entre ces deux énoncés et ce sont les traits distinctifs propres aux deux
phonémes consonantiques /s/ et /z/ qui permettent de les distinguer. Il est
donc nécessaire d’aider les étudiants a perfectionner la production des traits
distinctifs des phonémes pour améliorer leur production des liaisons.
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D'aprés ARGOD-DUTARD F.’ 1a liaison est obligatoire :

Entre le déterminant et le nom : les (z) arbres.

Entre préposition et nom : dans (z) un jardin.

Entre pronom personnel et verbe : nous (z) arrivons.
Entre adjectif et nom : le dernier (r) enfant.

YVVVY

Entre monosyllabes inaccentués et mots accentués suivants
dans les groupes adverbiaux ou prépositionnels : en (n) effet,
tout (t)a cote.

» Aprés trés et quand : trés (z) a la mode, quand (t) il vient.

D'aprés 1'Académie frangaise®, elle est également obligatoire :

» Entre est et le mot qui suit, dans des formes impersonnelles
ou dans la forme présentative : il est (t) évident qu'il viendra,
c'est (t) a voir.

» Entre I’adverbe et le mot unis étroitement : trop (p) étroit,
c'est trés (z) aimable.

» Dans la plupart des mots composés et locutions : Petit (t) a
petit. Tout (1) a coup. Tout (t) a I’heure. Les Etats-(z) Unis.
Plus (z) ou moins, de temps (z) temps.

= Liaison interdite

LEON P. et BHATT P. expliquent également que :

« L’absence de liaison devant un phoneme vocalique marque la
frontiere d’un groupe de sens. »

(LEON P. & BHATT P., 2005 : 96)

La consonne de liaison ne se produit pas a la frontiere de deux groupes
rythmiques ou groupes de sens. Alors, nous pouvons distinguer ce type de
liaison par le fait de déterminer les frontieres d’un groupe rythmique.

7 ARGOD-DUTARD Francoise, (1996), Eléments de phonétique appliquée, Armand Colin,
Paris, p. 86
8 https://www.dictionnaire-academie.fr
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Il ne faut jamais réaliser ce type de liaison, sinon, ses réalisations
perturberaient la communication et causeraient une incompréhension entre
le locuteur et son interlocuteur.

D'aprés ARGOD-DUTARD F., les contextes de la liaison interdite sont les
suivants :

» Devant quelques expressions a isoler comme des citations ou les
monosyllabes oui, huit, onze, aprés cent, alors, ils et elles ou dans
I’interrogation avec inversion : vont-ils/ arriver ?

» Aprés la conjonction et : il rit et / il pleure.

» Devant un mot commencant par un / anciennement aspiré : deux/
haies.

Selon le, phonologie et prononciation du francais®, elle est également
interdite :

» Entre deux groupes rythmiques : les amis/ enthousiastes/ ont (t)
accepte la proposition.

Apres une inversion de pronom : sont-ils / arrivés ?

Apres les adverbes interrogatifs : quand/ arrive-t-on ? ; Comment /
est-ce que tu t'appelles ? ; combien/ en veux-tu ?

Aprés un nom propre : Madame Auger / est arrivée.

Devant les mots étrangers : les/ week-ends, les watts.

Apres un signe de ponctuation (, . : ;! ?) : Voici des fruits, / une
assiette.

VVV VY

V. Expérience menée

Notre expérience concerne la production d’une liaison par six €tudiants
arabophones de la premicre année au département de frangais a I’Université
Tichrine. Pour entamer notre cours, nous avons tenu a cerner leurs
connaissances antérieures. Nous avons alors utilisé des stratégies avant
d’organiser le cours de deux heures réparties selon le contenu.

V.I. La démarche pédagogique proposée

% https://www.frenchforthought.com
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Nous avons adopté les trois phases d'écoute. Dans la phase de préécoute,
nous avons posé des questions générales sur les liaisons, tandis que dans la
phase d'écoute nous avons posé des questions relatives a un document
audio écouté en classe. A la fin, les étudiants pouvaient présenter leurs
questions et vérifier leurs hypothéses dans I’étape de préécoute.

V.1.1. Préécoute

Nous avons sensibilisé les étudiants aux deux cas concernés de liaison. Cela
peut se faire en s'appuyant sur les stratégies suivantes :

¢ Sensibilisation aux faits phonétiques
e Sensibilisation auditive

Pour cerner les connaissances antérieures des étudiants, nous avons posé
les questions que nous allons inscrire infra avec les réponses.

1. Que signifie les mots : liaison, obligatoire, interdite ? Pas de
réponses

2. Connaissez-vous le phénomeéne de liaison a I'oral en francais
? Non

3. Est-ce qu'il y a des types de liaison a 1'oral ou est-ce qu’elle
se produit toujours de la méme maniére ? justifiez vos
réponses. Pas de réponses

4. Que savez-vous des conceptions une liaison obligatoire/ une
liaison interdite ? pouvez-vous en donner un exemple ? Pas
de réponses

Ensuite, nous avons proposé I’exercice suivant :

5. Ecoutez attentivement ces énoncés, essayez de séparer les
mots.

- Tes histoires sont trés droles.

- Nous avons une grande maison.

- Les filles aiment se promener.

- Pierre part et il revient a sept heures.

- Le héros de ce film est un jeune homme.

Le traitement que les étudiants ont fait de I’exercice a I’oral n’est pas
satisfaisant, nous avons alors écrit les énoncés au tableau et les réactions
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des étudiants ont changé. Il s’avere alors qu’ils savent trés bien distinguer
les limites des mots a 1'écrit. Ils peuvent alors déterminer les frontieéres des
mots écoutés lorsqu’ils sont écrits devant eux :

Tes/ histoires/ sont/ trés/ droles.
Nous/ avons/ une/ grande/ maison.

Les/ filles/ aiment/ se/ promener.
Pierre/ part/ et/ il/ revient a/ sept/ heures.
Le/ héros/ de/ ce/ film/ est/ un/ jeune/ homme.

Pour simplifier I’exercice et le rendre plus pratique, nous avons introduit
I’exercice supplémentaire :

6. Utilisez le signe (-) pour souligner les phonémes a chaque
fois que vous remarquez qu’ils ont une prononciation
particuliére.

Tes histoires sont trés droles.

Nous avons une grande maison.

Les filles aiment se promener.

Pierre part et il revient a sept heures.

Le héros de ce film est un jeune homme.

Les étudiants ont bien réagi et découvert que trois €noncés sur cing
contiennent des liaisons obligatoires, donc des consonnes normalement
muettes mais qui sont produites différemment dans le contexte concerné :
La consonne /s/ a été produite [z] dans : fes (z) histoires, et nous (z) avons.
De méme, le /t/ final du verbe étre au présent de 1’indicatif est prononcé [t]
dans : est (t) un.

La distinction de ces consonnes a été tres claire et possible.

Les étudiants ont pu distinguer, a 1’écoute, la nouvelle prononciation des
consonnes. Au fur et a mesure de I’écoute, ils vont maitriser la production
de ces consonnes en contexte de liaison, et ils commencent a reconnaitre
les traits distinctifs des phonémes.

Apres avoir collecté les réponses aux questions posées et remarquée le
traitement de I’exercice organisé, nous posons plusieurs questions :

7. Répondez :
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- Dans Tes histoires, qu’est-ce que vous savez de : tes, histoires ?

- Dans nous avons, qu’est-ce que vous savez de : nous, avons ?

- Dans les filles aiment, qu’est-ce que vous savez de : les filles,
aiment ?

- Dans Pierre pars et il revient, qu’est-ce que vous savez de : et ?

- Dans héros, de quel type de "h" s'agit-il (aspiré ou muet) ?

Pourcentage des réponses des étudiants

] i I I I I I |

Héros Aiment Les filles Avons Nous Histoires

B Réponses correctes Réponses incorrectes Réponses vides

Nous avons eu des réponses correctes a certaines questions, alors que
certaines autres sont restées sans aucune réponse. Il semble que les
¢tudiants ne soient pas au courant du nom de 1’adjectif possessif ou du "h"
aspiré, Ils ont identifié les parties de la phrase qu'ils connaissent, comme
c'est expliqué dans le tableau suivant :

Te | Histoir Nous Avon | Les | Aime | E | Héro
S es S fille nt t S
S
Premi¢ | -1 | Nom | Pronom | Verb | Suje | Verbe | - -
re personn e t
année el

e Formation des hypothéses

Apres avoir écouté des phrases avec les étudiants, nous leur avons demandé
d'émettre des hypotheses sur les cas de liaison obligatoire. Ils ont pu
découvrir certains des cas de liaison obligatoire. 1l s'agit des cas familiers

101 e signe (-) signifie qu'ils n'avaient pas de réponses.
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pour eux comme le lien entre le pronom personnel et le verbe, 1'adjectif et
le nom.

Apres I'écoute des énoncés tels : les filles aiment ..., Pierre pars et il revient
... lls ont pu déduire que lorsque le sujet est un nom, nous ne produisons
pas de liaison avec le verbe situé aprés le nom. Bien qu'ils ignorent que le
et s'appelle une conjonction en frangais, ils ont pu remarquer qu'apres cette
conjonction nous ne produisons pas de liaison.

V.1.2. Ecoute

Nous avons présenté aux étudiants des documents audios®! contenant des
liaisons obligatoires/ interdites et nous leur avons posé une série de
questions afin de mesurer leur compréhension de nos consignes. Leur tiche
consistait a transcrire les phrases contenant des liaisons obligatoires pour
le premier document et des liaisons interdites pour le deuxieme. Chaque
document a été écouté trois fois. Apres la premiére ils ont déclaré étre
confus, ils ont demandé de réécouter. Apres la deuxiéme écoute, ils ont
commence a assimiler quelques mots, et apres la troisieme fois, ils ont
essayé de distinguer les deux types de liaison.

Document 1

1. Avez-vous identifié des liaisons ?

2. Combien de liaisons avez-vous trouvé ?

3. Soulignez les mots qui les contiennent, justifiez vos
réponses.

11 Annexe I p.
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Pourcentage des réponses des étudiants

150%

100% 100% 100%
100%
50%
0%
Réponses vides Réponses incorrectes Réponses correctes
B Premiere question. Deuxieme question. Troisieme question.

Le fait de répondre par "oui" a la premicre question nous montre que tous
les étudiants ont saisi des liaisons dans le document, mais ils n'ont pas pu
identifier tous les mots qui les contiennent. En fait, considérer les réponses
aux deuxiéme et troisiéme questions comme de mauvaises réponses ne
signifie pas que les étudiants n'auront jamais de bonnes réponses. Il serait
utile de signaler ici que les étudiants cherchent a écrire les énoncés écoutés,
et que certains d'entre eux ne savaient pas écrire tous les mots entendus, de
plus, aucun d'eux n'est arrivé a distinguer le nombre correct de liaisons
écoutés, comme c'est indiqué dans le tableau suivant :

Premiére année
Premicre question Oui
Deuxieéme question Trois
Troisieme question Vingt-cinq ans/ des amis / vingt
heures

Réponse correcte : Nous avons quatre mots qui contiennent une liaison :
Vingt-cinq ans/ des amis / vingt heures/ tout a I'heure.

% Document 2

1. Y-a-t-il une liaison interdite dans ce document
f’

2. Combien de fois avez-vous trouvé des liaisons
interdites ?

3. Soulignez les mots dans lesquels la liaison n'est
pas produite.
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Pourcentage des réponses des étudiants

Réponses vides

B Premiere question.

150%

100% 100% 100%
100%
50%
0%
Réponses incorrectes Réponses correctes
Deuxieme question. Troisieme question.

Comme dans le document précédent, tous les étudiants étaient capables de
distinguer des liaisons interdites mais ils étaient incapables d'écrire tous les
mots qui les contiennent. Signalons que le recours a I’écriture n’est pas
indispensable pour réaliser les exercices, et que les étudiants cherchent
souvent a écrire.

Premiére année

Premiére question Oui

Deuxieéme question

3

Troisiéme question

Je peux t'aider a / mes haricots/

Tu utilises un

¢+ Réponse correcte : Nous avons cinq mots qui ne
contiennent pas une liaison : Je peux t'aider a / mettre
de I'engrais a /mes haricots/ tu utilises un/ prends une.

e Formation des hypothéses

Les étudiants ont été informés sur tous les cas de liaison obligatoire, ils ont
écouté un document audio sans qu'ils aient sa transcription. Le nombre des
hypotheses a augmentg, ils ont pu par exemple distinguer la liaison dans
vingt-cing ans, des amis, vingt heures, ils ont justifié¢ leurs réponses comme
il suit : un article avec un nom, un adjectif avec un nom. Une partie des
¢tudiants ont déclaré qu'ils ont discerné la liaison apres le mot « tout » dans
tout a I'heure mais ils ne savent pas comment 1'écrire, apres 1’avoir écrit au
tableau ils ont pu distinguer le lieu de liaison fout a [/'heure avec la consonne
/t/.

Concernant la liaison interdite, ils ont pu :
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- Distinguer le mot (¢’aider a), ils ont écouté le verbe aider avant la
préposition a.

- Ils ont pu saisir que la liaison est interdite entre mes et haricots : le
h aspir¢.

- Certains étudiants ont pu distinguer la liaison interdite dans I'énoncé
(Tu utilises un produit chimique ?) entre utilises et un. Ils ont, par
conséquent, pu déduire que la liaison n'est pas faite entre le verbe a
la deuxiéme personne du singulier et le C.O.D.

- Pour I'énoncé (prends une béche pour bécher) : nous avons écrit
I’énoncé : prends une béche au tableau. Dés lors que les étudiants
ont vu le verbe prends qui se termine par un « s » (in prononc¢) de
la deuxiéme personne du singulier, ils ont tout de suite signalé la
liaison interdite.

- V.1.3. Aprés I'écoute

e Vérification des hypotheses

Tous les étudiants ont déclaré qu’ils n'avaient aucune information sur le "h"
aspiré, c'est pourquoi nous avons présenté des explications sur le "h" muet
et le "h" aspiré en vue de les aider a savoir ou produire une liaison.

Un étudiant a demandé si la liaison est interdite pour tous les adjectifs et
nous avons expliqué que c'est le cas avec les adjectifs placés apres le nom.

Un autre étudiant a demandé s'il est possible de produire une liaison avec
tous les mots interrogatifs. Nous avons expliqué qu'il ne faut pas la produire
avec ces mots : quand, combien et comment, seulement.

VIl. Exercices
1. Utilisez le signe () pour désigner la liaison obligatoire et le
signe (/) pour marquer la liaison interdite.

a. Vous avez un message. d. J'ai vu un grand homme.

b. Les filles écoutent de la e. J'ai un chat et un chien.

musique.

c. Comment est le cours ? f. Quels ont été vos arguments
?
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Pourcentage des réponses des étudiants

84% e e \/OUS avez un message.
84% —————cm e filles écoutent de la musique.
84% e s Comment est le cours ?
84% oo J'ai VU un grand homme.
100% J'ai un chat et un chien.
100% Quels ont été vos arguments ?

120% 100% 80% 60% 40% 20% 0%

Réponses incorrectes B Réponses correctes

Malgré l'effort que nous avons fait lors des trois phases d'écoute,
I’explication que nous avons faite des objectifs de chaque cours de méme
que les préparations des étudiants a 1'écoute et la possibilité qu’ils avaient
de poser des questions a la fin des cours, certains parmi eux n'ont pas pu
donner de réponses correctes. Parmi les cas de liaison mentionnés, ceux qui
semblent les plus faciles a saisir sont : adjectif+ nom/ pronom+ nom,
comme dans les énoncés J'ai vu un grand homme ; Quels ont été vos
arguments ? auxquels ils ont répondu correctement. Il y avait des réponses
erronées concernant le cas de liaison entre le pronom personnel et le verbe
tout comme dans 'exemple, Vous avez un message.

Bien que les étudiants sachent déja que la liaison ne se produit entre un
nom et le verbe placé apres, ils se sont trompés.

Tous les étudiants arrivent a distinguer la liaison interdite entre la
conjonction et, et ’article défini un. Nous considérons une telle distinction
trés importante dans la communication du fait qu’elle permet de reconnaitre
la conjonction et de I’auxiliaire étre (est). En d’autres termes, si le locuteur
produit un [t] entre la conjonction et, et I’article défini un, 1’interlocuteur
va tout de suite interpréter I’information recue en considération que c’est
le verbe étre qui est mentionné dans I’énoncé concerné. Puisqu’il faut,
naturellement, produire le son [t] dans : est (¢) un et non pas dans : et/un. 1l
faut donc, en vue de produire des messages compréhensibles, distinguer les
types de liaison en s’appuyant sur les possibilités distinctives de ses
consonnes.
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L'acquisition des cas de liaison interdite avec les mots interrogatifs et la
conjonction "et" semble plus facile pour les étudiants que 1’acquisition des
autres cas mentionnés.

Nous avons plus tard proposé 1’exercice suivant.

2. Ecoutez les phrases, mettez (/) chaque fois que vous saisissez
une liaison'?,

a.

b.
C.
d

Quels idiots.

Le train arrive demain.

Je dois deux euros a Paul.
Tu veux un café ?

Taux des réponses des étudiants

66 IE— U VeUX un café ?
£4% IEE———— ¢ OIS deux euros a Paul.
66% IEEE—— e train arrive demain.

100% I CU/¢!5 idiOts.

120%

100% 80% 60% 40% 20% 0%

Réponses incorrectes M Réponses correctes

Traiter des phrases consécutives et courtes semble plus facile que de traiter
des documents. Bien qu’ils soient censés écouter le numéro "deux" qu'ils
connaissent déja, la majorité d'entre eux ne pouvaient pas le distinguer lors
de I'écoute. 16 % d'entre eux ne pouvaient pas distinguer la liaison entre
deux et euros dans : je dois deux (z) euros a Paul.

La premiere phrase contient seulement deux mots entre lesquels tous les
¢tudiants ont distingué la liaison avec la consonne /z/, quels (z) idiots. Cela
pourrait étre di au fait qu'elle est courte, c'est-a-dire qu'elle est composée
seulement de deux mots. Cela a été confirmé par les étudiants.

12 (https://www.lepointdufle.net)
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Cependant, ils savent tous la régle selon laquelle la liaison est interdite
entre le nom (sujet) et le verbe mais quelques-uns parmi eux n'ont pas
distingué¢ la pause entre train et arrive en écoutant : le train arrive demain.
De méme, en écoutant : tu veux un café ? Quelques-uns n'ont pas distingué
la pause entre veux et un et ce bien qu’ils sachent qu'en ce cas la liaison ne
se produit pas.

Avec I’exercice suivant, nous passons a une activité de la production orale.

Il s’agit de la lecture.

3. Lisez les phrases suivantes :

a. Quand il fait nuit nous dormons.
b. Ces histoires me font de plus en plus peur !
c. Il comprend et observe.
d. Les héros de ce film sont francais.
e. J'aime les arcs-en-ciel.
Premiéere année
Etudian | Etudian | Etudian | Etudian | Etudian | Etudian
t1 t2 t3 t4 tsS té6
Phras | Quand/* | Quand | Quand | Quand | Quand | Quand
ea Bilfait | (Ol | (t)il fait | (t) il fait | (t) il fait | (t) il fait
nuit fait nuit nuit nuit nuit nuit
nous nous nous nous nous nous
dormons | dormon | dormon | dormon | dormon | dormon
. S. S. S. S. S.
Phras | Ces(z) | Ces(z) | Ces(z) | Ces(z) | Ces(z) | Ces(z)
eb | histoires | histoires | histoires | histoires | histoires | histoires
me font | me font | me font | me font | me font | me font
deplus | deplus | deplus | deplus | deplus | de plus*
(z) en (z) en (z) en (z) en (z) en en plus
plus plus plus plus plus peur !
peur ! peur ! peur ! peur ! peur !

13 Nous utilisons le signe (*) pour marquer une faute de prononciation.
14 Mettre une consonne entre parenthéses désigne sa prononciation en contexte de liaison
(une consonne de liaison).
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Phras Il Il Il Il Il Il
ec |compren | compre | compre | compre | compre | compre
det/ nd et/ nd et/ nd et/ nd et/ nd et/
observe. | observe. | observe. | observe. | observe. | observe.
Phras Les Les Les Les Les Les
ed /héros /héros /héros /héros /héros /héros
de ce de ce de ce de ce de ce de ce
film film film film film film
sont sont sont sont sont sont
francais. | francais. | francgais. | francais. | frangais. | francais.
Phras | J'aime J'aime J'aime J'aime J'aime J'aime
ee les (z) les (z) les (z) les (z) les (z) les (z)
arcs/-en- | arcs/- arcs/- arcs/- arcs/- arcs/-
ciel. en-ciel. | en-ciel. | en-ciel. | en-ciel. | en-ciel.

Le traitement de cet exercice a révélé une grande amélioration concernant
les cas de liaison. Les étudiants ont pu distinguer la production des deux
types de "h" aspiré et muet. IIs ont assimilé que la liaison est interdite avec
la conjonction "et" (il comprend et observe) et le "h" aspiré (les héros), ils
ont fait une pause entre le verbe comprend et la conjonction et, entre
I’article défini /es et le nom héros lors de la production de ces énoncés.

VIII. Evaluation finale

Nous avons choisi de faire une évaluation finale centrée sur le contenu des
cours donnés et la performance orale de nos étudiants pour connaitre le
degré de 1’évolution positive qu’ils ont réalis€é. Nous allons présenter
I’enregistrement de la production orale d’un étudiant au début et a la fin de
notre expérience, et nous allons le comparer avec celui d’un autre étudiant
qui n’a pas fait partie des étudiants qui ont participé a I’expérience.

Avant les cours Nombre Apres les cours Nombre
total total
Un /américain (n) a Paris Un (n) américain a
John est / américain, il Paris
vient de Boston, il est / John est (t) américain,
arrivé a Paris 1l y a il vient de Boston, il
maintenant deux (z) ans et | Liaisons est (t) arrivé a Paris il | Liaisons
(t) il n'a pas tres / envie de | obligatoires | y a maintenant deux | obligatoires
retourner aux/ Etats/ Unis. | produites : | (z) ans et il n'a pas trés
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Groupe I
(Notre
groupe),
étudiant
1

Il pense souvent (t) a son
pays, mais le style de vie

frangais lui plait
beaucoup. En fait, il
aimerait habiter en France

et travailler aux / Etats/

Unis mais ¢a c'est
difficile.
John va souvent au

cinéma, il y va une fois par
semaine. Il aimerait bien/
y aller plus souvent mais
ca coute cher et (t) il n'a
pas beaucoup de temps a
cause de son travail.

Il aime bien sortir, il voit
souvent des copains le
week-end et il va boire
une biere avec eux. En
général, il parle de tout et
de rien, du travail, des
filles, du sport, etc.
Quand John va au cinéma,
c'est toujours seul. Il
n'aime pas étre avec
quelqu'un quand/ il voit un
film. Ses (z) amis trouvent
ca plutot étrange.

2)

Liaisons

obligatoires

non

produites :

®)

Liaisons
interdites

produites :

(4)

Liaisons
interdites
non

produites :

(14)

(z) envie de retourner
aux (z) Etats (z) Unis.
I pense souvent a son
pays, mais le style de
vie frangais lui plait
beaucoup. En fait, il
aimerait habiter en
France et travailler
aux (z) Etats (z) Unis
mais ¢a c'est difficile.
John va souvent au
cinéma, il y va une
fois par semaine. Il
aimerait bien (n) y
aller plus souvent
mais ¢a coute cher et il
n'a pas beaucoup de
temps a cause de son
travail.

Il aime bien sortir, il
voit  souvent  des
copains le week-end
et (t) il va boire une
biere avec eux. En
général, il parle de
tout et de rien, du
travail, des filles, du
sport, etc. Quand
John va au cinéma,
c'est toujours seul. Il
n'aime pas étre avec
quelqu'un quand (t) il
voit un film. Ses (z)
amis trouvent c¢a
plutdt étrange.

produites :

(10)

Liaisons

obligatoires

non
produites :

Liaisons
interdites
produites :

(1

Liaisons
interdites
non
produites :

(17)

Un /américain a Paris

John est / américain, il
vient de Boston, il est /
arrivé a Paris il y a
maintenant deux (z) ans et

Un /américain a Paris
John est / américain, il
vient de Boston, il est
/ arrivé a Paris il y a
maintenant deux (z)
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Groupe
11,
étudiant
2

(t) il n'a pas tres / envie de
retourner aux/ Etats/ Unis.
Il pense souvent a son
pays, mais le style de vie
francais lui plait
beaucoup. En fait, il
aimerait (t) habiter en
France et travailler aux /
Etats/ Unis mais ¢a c'est
difficile.

John va souvent au
cinéma, il y va une fois par
semaine. Il aimerait bien/
y aller plus souvent mais
¢a coute cher (r) et il n'a
pas beaucoup de temps a
cause de son travail.

Il aime bien sortir, il voit
souvent des copains le
week-end et (t) il va boire
une biere avec eux. En
général, il parle de tout (t)
et de rien, du travail, des
filles, du sport, etc.
Quand John va au cinéma,
c'est toujours seul. Il
n'aime pas étre avec
quelqu'un quand/ il voit un
film. Ses (z) amis trouvent
ca plutot étrange.

Liaisons

obligatoires
produites :

2

Liaisons

obligatoires

non

produites :

(8)

Liaisons
interdites

produites :

©)

Liaisons
interdites
non

produites :

(13)

ans et (t) il n'a pas tres
/ envie de retourner
aux/ Etats/ Unis. 1l
pense souvent a son
pays, mais le style de
vie frangais lui plait
beaucoup. En fait, il
aimerait habiter en
France et travailler
aux / Etats/ Unis mais
ca c'est difficile.

John va souvent au
cinéma, il y va une
fois par semaine. Il
aimerait bien y aller
plus souvent mais ca
coute cher (1) et il n'a
pas beaucoup de
temps a cause de son
travail.

Il aime bien sortir, il
voit  souvent  des
copains le week-end
et (t) il va boire une
biecre avec eux. En
général, il parle de
tout et de rien, du
travail, des filles, du
sport, etc. Quand
John va au cinéma,
c'est toujours seul. Il
n'aime pas étre avec
quelqu'un quand/ il
voit un film. Ses (z)
amis trouvent c¢a
plutot étrange.

Liaisons
obligatoires
produites :

2

Liaisons

obligatoires

non
produites :

®)

Liaisons
interdites
produites :

3)

Liaisons
interdites
non
produites :

(15)

Nous avons évalu¢ la production orale chez deux étudiants :
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La premiére transcription représente la lecture d'un étudiant qui a
suivi un cours organisé autour de la liaison/ segmentation des mots
dans des énoncés oraux. A l'aide de I'écoute, l'apprenant a pu
distinguer les pauses et les liaisons entre les sons écoutés. Ainsi,
I'écoute des documents audios 1’a aidé a mieux comprendre la
liaison et par conséquent, a la produire facilement. Ce qui affirme
que I'écoute représente une étape cruciale réalisée dans son parcours
d’apprentissage.

Avant les cours, aucun cas de liaison n'a été produit a l'exception de
celui dans deux ans et ses amis. Aprés avoir suivi notre expérience,
tous les cas de liaison ont été bien produits, parmi lesquels : un (n)
américain, tres (z) envie, aux (z) Etats (z) Unis, quand (1) il, etc.
Cela correspond parfaitement aux cas de la liaison interdite comme
dans : souvent/ a, cher/ et, etc. et toutes les consonnes de liaison
sont bien produites : n/, t/ et s, x — z.

L'étudiant a affirmé qu'il avait bien bénéfici¢ des étapes d'écoute et
qu'il a autant bénéficié de 1’étape de la formation des hypothéses
que de celle de la sensibilisation durant laquelle nous avons essay¢
de déduire la régle ensemble.

La bonne connaissance des cas ou les syllabes doivent étre liées ou
segmentées aide a clarifier le sens du message linguistique. Par
exemple, le fait de produire une liaison entre la conjonction : et, et
le pronom : i/ dans : et il, perturbe le destinataire et I’empéche de
comprendre les informations a transmettre. Quand il ne connait pas
la régle de liaison avec ’auxiliaire : est, il confond a la réception
lors de I’écoute de cette phrase entre la conjonction et le verbe étre.
La lecture de I'¢tudiant apres les cours prouve qu'il a bénéficié des
cas qui lui ont été présentés, et qu’il distingue désormais la liaison
obligatoire de celle interdite. Il a fini par produire une pause entre
la conjonction et, et le pronom i/ : et/ il.

La deuxiéme transcription représente la production d'un étudiant
qui n'a pas assisté a nos cours. Il n’a pas évolué : les mémes erreurs
et la méme compétence a la lecture avant et apres les cours.

109



Lier ou segmenter des mots dans un énoncé frangais, comment
faire pour distinguer les mots par des locuteurs non-natifs ?

Conclusion

Le présent travail a été consacré a I’observation des cas permettant de lier/
segmenter, oralement, les mots dans des énoncés. Nous avons essay¢ de
montrer que l'enseignant ne dispose pas d'outils adéquats pour faire
acquérir facilement les informations aux étudiants. Une pratique efficace
de la production orale en francais privilégie, avant la lecture des textes, une
écoute permanente des séquences produites en langue cible.

La production des apprenants arabophones en langue francaise place
souvent les enseignants devant des blocs, les deux systémes phonologiques
propres au francais et a l'arabe contiennent beaucoup de points de
divergence relatifs aux traits distinctifs résultant du travail des organes de
l'appareil phonatoire.

En somme, afin de voir s'il est possible d'aider les étudiants a surmonter les
difficultés que leur pose la liaison ou la segmentation des mots dans la
chaine parlée, nous nous sommes fixée I’objectif de bien travailler sur la
segmentation de la phrase, la segmentation des mots en syllabes et les cas
de liaison obligatoire et interdite. La comparaison effectuée entre le pré-
test et le post-test nous a donné une certaine satisfaction et a confirmé nos
hypothéeses de départ sur l'influence qu'exerce la liaison et la segmentation
sur la compréhension et la production orales des arabophones en frangais.
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Annexe

Transcription des documents audios que les étudiants ont écoutés durant
notre expérience.

Les étudiants ont écouté des documents du site :
(https://www.francaisfacile.com)

Document 1

Bonjour je m'appelle Marie. J'ai vingt-cinq ans et je vis a
Paris. Je suis ravie de vous rencontrer. J'espére que nous
deviendrons des amis. J'aimerais vous faire visiter ma ville.
C'est la plus belle capitale du monde. Aimeriez-vous faire une
promenade sur la Seine ? Vous découvrirez tous les
monuments ainsi. C'est d'accord ? Alors je passe vous prendre
a 1'h6tel a 20h. Prenez un vétement chaud car les nuits sont
fraiches en cette saison. Alors a tout a I'heure.

Document 2

- Maman, je peux t'aider a travailler dans le jardin ?

- Bien siir, apporte-moi l'arrosoir, je dois arroser mes
tomates.

- Que vas-tu planter d'autre ?

- Je dois semer des graines de radis et je dois mettre de
l'engrais a mes haricots.

- Tu utilises un produit chimique ?

- Bien siir que non, j'utilise du fumier naturel.

- Voici ton arrosoir, que dois-je faire d'autre ?

- Peut-étre peux-tu désherber et prends une béche pour
bécher ce petit coin de terre pendant que je cueille des
carottes.
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Subjectless Non-finite Clauses in
Standard Arabic: A Syntactic Account

Abstract

This study is conducted to enhance the syntactic competence of the reader
regarding subjectless non-finite clauses in Standard Arabic. In fact, a few
studies have discussed or have been conducted on this topic like Aziz’s
(1989), Hasan’s (1990) and Alkhuli’s (1999). Nevertheless, Farghal
(1986) highlights that SA lacks subjectless non-finite clauses, and he
generally connects the lack of PRO! in SA clauses with the absence of
tenseless clauses only. However, this association between tense and PRO
“leaves no role for AGR” in accordance with Hasan’s (1990, p. 243)2. On
the other hand, it is noteworthy that Hasan (1990) already rejects Farghal’s
conclusion (1986) of the lack of PRO in SA by emphasising that PRO can
be observed in specific noun phrases and small clauses® in this language.

Key words: PRO, verbals, gerunds, derived nouns, ?an clauses.

1 PRO stands for a null subject pronoun in a non-finite clause. PRO should have/ be
assigned a null case, and it should not be properly governed.

2 Indeed, it is generally assumed in “generative syntactic theories that the [*finiteness]
feature is closely related to tense and agreement” (Dalmi, 2005, p. 13).

3 Small clauses “not only normally lack TNS but also will never allow it” (Hasan, 1990, p.
259).
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1. Introduction

This article is dedicated to the study of subjectless non-finite
clauses in Standard Arabic (henceforth, SA). It proves that the Standard
Arabic 7an clauses are finite. Furthermore, it examines SA subjectless
(Non-finite) adverbial clauses. A subjectless clause is a meaningful clause
that has an implicit subject, and non-finite clauses are subordinate clauses
that do not show “tense, person/ number agreement or any of the other
grammatical categories associated with finite verbs, such as aspect or
mood” (Tallerman, 2015, p. 84). The implicit subject pronoun in a non-
finite clause is referred to as the big PRO (Landau, 2000).

2. Standard Arabic ?an Clauses

SA ?an clauses are finite subjunctive* dependent clauses (Hasan,
1990). Consider the following SA examples; root clauses are in bold and

subordinate clauses are in italics:

(1) ?uri:du proi /an 7al{ab-a pro;

1SG.want 1SG to 1SG.play-SUBJ 1SG

4 The subjunctive mood is generally used to express a wish or an idea that is hypothetical
(Ryding, 2005).
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kurata lgadami.

football
‘I want to play football.’
(2) ?uri:du proi zan nal¢ab-a pro;
1SG.want 1SG to 1PL.play-SUBJ 1PL

kurata lgadami.
football
‘I want to play football.’

The covert subject in the embedded clause in (1) and (2) is a pronominal
co-indexed with an antecedent that does not exist within the same clause
containing it/ the pronominal. The pro® of the embedded clause in (1) and
(2) is a deictic pronominal (Ackema et al., 2006). In fact, Ackema et al.

(2006, p. 236) distinguish between three types of pro in terms of reference:

(3) a. Deictic pro: null pronouns marked [+speaker]/ [+hearer]
b. Anaphoric pro: null third person pronouns that take up a
discourse referent previously introduced in the discourse

¢. Non-anaphoric pro: null third person pronouns that do not take

5> The little pro stands for a null subject pronoun in a finite clause.
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up a discourse referent previously introduced in the discourse

In (1) and (2), AGR of the embedded clause is identifying, so it properly
governs a pro because a PRO cannot be properly governed in accordance
with Chomsky’s (1981). Besides, pro reference cannot be arbitrary in 7an
clauses simply because the verb at AGR in SA ?an clauses shows person,
number and gender distinctions of a deictic pro (i.e., 1% and 2" person
pronouns) or an anaphoric pro (i.e., the 3 person pronouns). Furthermore,
the antecedent of pro is not required to be in the root clause as in (2). In
addition, an anaphoric pro in an 7an clause in SA can be substituted with an
R-expression inflected/ marked with the nominative -u as in (4) below
(Hasan, 1990). Furthermore, the nominative case “typically occurs on the
subjects of finite clauses” (Tallerman, 2015, p. 79). Therefore, 7an clauses
are finite (dependent) clauses; the verb in ?an clauses is in the subjunctive
mood, and it has full agreement with the implicit subject but lacks tense
markers®. In fact, the SA mood marking only appears “on the present tense
or imperfective stem” (Ryding, 2005, p. 444). The verb form of the
embedded clauses in (1) and (2) indicates the imperfective aspect, and it is
inflected with the subjunctive marker -a. The following examples taken
from Hasan (1990, p. 248) illustrate that an 7an clause may have either an
identifying or non-identifying AGR, exactly like other SA finite clauses;

an clauses are in bold:

¢ Likewise, Hungarian subjunctive clauses show agreement with the implicit subject, and
according to Dalmi (2005, p. 15), though the predicate does not show “any morphological
tense marking,” Hungarian subjunctive clauses are “unambiguously finite.”
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(4) rawaddu pro ?an jazu:ra zajd-un I-2ahra:ma.
1SG-like pro to 3SGM-visit Zayd-NOM the-pyramids

‘I like Zayd to visit the pyramids.’

(5) rawaddu pro ?an jazu:ra I-2awla:du  |-?2ahra:ma.
1SG-like pro to 3SGM-visit the-children the-pyramids

‘I like the children to visit the pyramids.’

(6) ?2awaddu pro ?an  jazu:ru:’  pro I-2ahra:ma.
1SG-like pro to 3PLM-visit pro the-pyramids

‘I like them to visit the pyramids.’

Because the verb always appears in the singular form before a nominal
subject in VSO constructions, the verb of the embedded clause in (4) and
(5) does not agree in number with the postverbal nominal subject.
Accordingly, AGR is non-identifying in (4) and (5). On the contrary, AGR

7 It is noteworthy that the imperfect verb in the indicative mood, agreeing with the 3PLM,
is suffixed with -na, e.g., the -na in jazu:ru:-na; however, the imperfect verb in the
subjunctive mood, agreeing with the 3PLM, ends with -u:, e.g., the suffix -u: in jazu:r-u:
(Salih, 1985).
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of the ?an clause in (6) is identifying since it specifies the person, number
and gender grammatical properties of pro (i.e., the null subject referential
contents are uniquely recovered). Actually, a nominal subject may appear
before the subjunctive verb and its particle 7an. Consider the following
SA sentence taken from Hasan (1990, p. 232).

(7) turi:du l-walad-a  ?an  jaJraba d-dawa:?-a.
she.want the-boy-ACC to he.drink the-medicine-ACC
‘She wants the boy to drink the medicine.’

3. PRO in Standard Arabic

An ?7an clause in SA can be substituted with a noun phrase;
however, they cannot always be interchangeable. Consider the following

illustrative SA examples:

(8) ?uri:du pro ?an  ?uka:dir-a pro lhaflat-a.
lwant pro to leave-SUBJ pro  the party-ACC

‘I want to leave the party.’

(9) ?uri:du pro muxa:darat-a PRO Ihaflat-i.

l.want pro leaving-ACC PRO  the.party-ACC

‘I want to leave the party.’
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(10) ?uri:du  pro Imuga:darat-a  PRO.
lLwant pro  the.leaving-ACC PRO

‘I want to leave.’

(11) bada?a pro Igira:?at-a PRO.

he.started pro  the.reading-ACC PRO

‘He started reading.’

(12) bada?a pro gira:?at-a PRO Ikita:b-i.
he.started pro reading-ACC PRO the.book-ACC
‘He started reading the book.’

(13) *bada?a pro ?an  jagra?-a  pro.
he.started pro to read-SUBJ pro
‘He started to read.’

The sentences in (8), (9) and (10) are paraphrases. The infinitive clause in
(8) can be substituted either by a noun phrase in the possessive
construction as in (9) or by a definite noun phrase as in (10). The noun
phrase in (9) and (10): musa:darata lzaflati and Imuga:darata can be

thought of as non-finite clauses. In fact, particular noun phrases can be
120



ALy a glall g i) Aluda Uaan daaly dlaa
Cma dane daafd gl ala 2025 ple 3 anll 47 Aaall

viewed as non-finite clauses in SA. Hasan (1990) argues that those noun
phrases, headed by a verbal noun lacking an explicit subject, are headed
either by a gerund® or by a noun derived from a verb, and that they are
typically not inflected for number. In general, the gerund and the derived
noun do not have tense or agreement markers, but they are marked for
definiteness and case, like any other lexical noun. In (11) and (12), the
non-finite clauses/ the noun phrases Igira:7ata and gira:7ata Ikita:bi
cannot be replaced by an 7an clause as the ungrammaticality of the
example in (13) illustrates. This is mainly because the act of reading is not
hypothetical, yet it is real or has already started. The sentence in (13) can
be grammatical if the imperfect verb in the subjunctive mood is replaced
by an imperfect verb in the indicative mood, i.e., badara jagra?-u®. The
SA noun phrases which can be considered non-finite clauses are
“projections of the functional head D for determiner” (Hasan, 1990, p.
266). The tree-diagram of the non-finite clauses Imusa:darata in (10) and

Igira:2ata in (11) can be drawn as in (14):

8 According to Alkhuli (1999, p. 110), SA has “a counter-gerund”/ “the abstract noun” yet
not a gerund; “a general gerund” in English cannot take the definite article the, while “the
general abstract noun” in SA usually takes the definite article ?al. For example, reading is
a gerund whose equivalent in SA is ?al gira:?a/ the reading. However, for the sake of
simplicity and consistency, the term gerund will be used to indicate the counter-gerunds/
abstract nouns in SA in this work.

° The imperfect verb in the indicative mood, agreeing with the 3SGM, is suffixed with -u,
e.g., the -u in jagra?-u; however, the imperfect verb in the subjunctive mood, agreeing
with the 3SGM, is suffixed with -a, e.g., the -a in 2an jagra?-a in accordance with
Ryding’s (2005) and Salih’s (1985).
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(14)

SPEC D

T~

SPEC

O —20Ol

3
I-gira:?at-a;

In (14) the movement from [N, N] to [D, D] is crucial for the gerund to
get its definiteness inflection and to host the case marker/ inflection. The
N is an adjunct as it is the daughter and sister of distinct Ds. That being
so, the gerund in D is blocked from assigning case®® to its subject: PRO
(Hasan, 1990). Therefore, the tree diagram conveys that PRO is not
properly governed and that it has a null case. The same tree-diagram in
(14) can apply to the non-finite clauses mura:darata lzaflati in (9) and
gira:7ata lkita:bi in (12) as the following phrase structure tree

representation shows:

10 The case assigner assigns case to a case assignee under the structural relation of c-
command (Radford, 2009).
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(15)
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In fact, the subject of a gerund or a derived noun is not always a
PRO. That is, gerunds and derived nouns may assign case to their subject
changing the configuration accordingly (Hasan, 1990). Consider the

following noun phrase along with its tree-diagram taken from Hasan

(1990, p. 266):

(16) daha:b-u zajd-in ?ila I-haflat-i
going-NOM Zayd-GEN  to  the-party-GEN
‘Zayd’s going to the party’
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(17) -
D
/\ 5
SPEC /\

?ila Ihaflat-i

I )

In (17), the N is the sister of D which allows the derived noun daha:bu to
assign the possessive case to its subject via c-command (Hasan, 1990).
Moreover, zajdin can be replaced by pro iff the derived noun is inflected
with a bound pronominal/ a clitic'!; pro can be replaced by an explicit
pronoun as well. For instance, the noun phrase daha:bu zajdin ?ila lxaflati

can be restructured as in (18):

(18) daha:b-u-hu pro ?ila I-haflat-i
going-NOM-his  pro to the-party-GEN
‘His going to the party’

11 Clitics are affixes "realising an otherwise unexpressed argument” (Alotaibi & Borsley,
2013, p.8).
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Consider the following SA example along with the two possible phrase

structure tree representations of the noun phrase, musa¢adat-i::

(19) ?a turi:du musa:Sadat-i:?
question word you.SGM/she.want  help.me/ my.help

‘Do you/ does she want to help me?’ or ‘do you/ does she want

my help?’
(20)

D
/\_
| SPEC N

/T~

D
EEmE
hA

e

Sl
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(21)

>g

SPEC D

/\

pro

D

In (19), musa:fadati: can be a non-finite clause whose subject PRO has
you.MSG/ she as its antecedent/ controller from the root clause; the bound
pronominal i: in musa:¢adati: refers to the object which is an empty
category that can be substituted by an overt pronoun, 7ana:. This
information is illustrated in the tree-diagram in (20). Moreover, in (19),
musa: fadati: can be thought of as a finite clause whose pronominal subject
is cliticised on the gerund; this information is illustrated in the tree-
diagram in (21). In fact, in SA, a gerund or a derived noun that is indefinite
may have either an overt subject in the genitive case as in (17) or a caseless
covert subject/ PRO with an object in the genitive case as in (15) and (20).
Though the indefinite gerund in (21) does not have an overt subject in the
genitive case, it is inflected with a bound pronominal. Note that a gerund

and even a derived noun are not expected to have tense or agreement
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markers; however, they may have pro in a case-marked position recovered
due to the bound pronominal/ clitic attached to that gerund or derived
noun, and pro, which exists only in finite clauses, can be replaced by an
explicit pronoun for emphasis. On the contrary, in (20), though the
indefinite gerund which has a caseless covert subject/PRO does not have
an overt object, the object pronoun is cliticised on the gerund, and the
pronoun can be explicit in object position for emphasis. Semantically, the
speaker in (20) is the one receiving the help, while the speaker in (21) is
the one offering the help. Therefore, the tree diagrams in (20) and (21)
disambiguate the noun phrase musa:{adati: in (19) due to representing two
distinct phrase structure trees. Besides, it is noteworthy that the NP
musa:fadati: in (21) may have an NP assigned the accusative case
functioning as the object of the gerund. For instance, consider the

following SA noun phrase:

(22) musa:Sadat-i:  pro j al-mari:d*-a
help-my pro inserted semi-vowel the-patient-
ACC
‘My help of the patient’

The above noun phrase can be viewed as a finite clause whose covert
subject assigned the genitive case is recovered morphologically by a clitic
attached to the indefinite gerund. Moreover, the gerund has an object
assigned the accusative case. In fact, it is noteworthy that the indefinite

gerund must assign a genitive case to the nearest lexical noun or pronoun
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proceeding it in SA. This entails that if the indefinite gerund: musa:fada'?
in (22) had a PRO followed by the overt object /mari:d‘a, that overt object
would no longer be assigned the accusative case yet the genitive one and
accordingly marked with the genitive case marker -i instead of the
objective case marker -a (i.e., Imari:d‘-i) because though PRO
immediately proceeds the indefinite gerund, PRO cannot be assigned the

genitive case but the null case.

4. Subjectless Non-finite Adverbial Clauses in Standard
Arabic

In general terms, PRO in an adverbial clause which begins with a
subordinator whether in English or in SA must be identical in reference to
the matrix subject. Consider the following examples taken from Alkhuli
(1999, p. 174):

(23) *baSda I-muga:darat-i, had‘aru:.
after the-leaving-GEN they.arrived
‘After leaving, they arrived.’

(24) bafda  muxa:darat-i:, hadfaru:.

2 The case of musa:{ada depends on its distribution in the main clause. In (19) and (22),
musa:{adati: is assigned case but not marked/ inflected for case mainly because of its
ending.
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after leaving-my they.arrived

‘After my leaving, they arrived.’

(25) After my leaving, they arrived.

The ungrammaticality in (23) lies in PRO reference as it cannot refer to
the matrix subject. This information is concluded because semantically
there is no point for the same individuals to depart from a location to reach
the same location. In examples (24) and (25), the gerund has a subject that
does not refer to the matrix subject; the subject pronoun is cliticised on the
gerund in the SA example (24), while it is a free root morpheme in the
English example (25). In (25), the adverbial clause has its own subject
explicitly realised. However, in (24), the subject pronoun of the adverbial
clause is not identical to the matrix subject (i.e., it is not a PRO), but it is
a pro cliticised on the gerund. The adverbial clause in (24) can be viewed
as a finite clause. In addition, the subordinator in (24) acts like a
preposition followed by an NP complement headed by a noun, the
indefinite gerund, assigned yet not marked for the genitive case mainly
because both the genitive marker -i and the bound pronominal inflection/
the clitic -i: combined may complicate or create a challenge for
pronunciation. Similarly, the subordinator in (25) acts like a preposition
followed by an NP headed by the gerund yet not the participle leaving.
This is because the explicit subject of a participle in an absolute clause

should be in the nominative case (Phythian, 1980). In (25), the preposition
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after is followed by an NP headed by the verbal noun/ gerund: leaving
preceded by a possessive adjective as its subject. Hence, the prepositional
phrase in (24) and (25) can be considered an adverbial non-finite clause.
Moreover, the antecedent of PRO in an adverbial (non-finite) clause must
be the matrix subject in English and SA. In other words, the subject
pronoun of an adverbial non-finite clause must be coreferential with the
matrix subject, otherwise the verbal noun must properly govern a pro by a
clitic as in the SA example (24) or the subject pronoun of the adverbial
clause must be overtly realised as in the English example (25). Consider
the following SA examples taken from Alkhuli (1999, p. 174):

(26) gabla muga:darati:, Samiltu wa:zibi:.
before  my.leaving, l.did  my.homework

‘Before my leaving, I did my homework.’

(27) *gabla muga:darat-i, Samiltu  wa:zibi:.
before leaving-GEN,  L.did my.homework

‘*Before the leaving of, I did my homework.’

(28) gabla I-muxa:darat-i,  Samiltu wa:zibi:.
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before  the-leaving-GEN, Il.did my.homework

‘Before leaving, I did my homework.’

In (26), musa:darati: has a covert subject/ pro recovered due to the clitic
attached to the gerund; thus, it is not required to be identical to the matrix
subject. That is, the gerund is inflected with the 1SG bound pronominal -
i: which implies that the implicit subject of the adverbial clause is
optionally identical to the matrix subject. On the contrary, in (28), the
subject of the adverbial clause is covert and not recovered
morphologically on the definite gerund. Therefore, PRO is obligatorily
identical to the matrix subject. The ungrammaticality in (27) lies in its
incompleteness. In other words, an indefinite gerund should assign a
genitive case to the nearest lexical noun or pronoun proceeding it.
Therefore, the indefinite gerund should at least have an overt subject or a
covert subject/ pro in the genitive case, or it should have a caseless covert
subject/ PRO with an object in the genitive case. In general, each example
above in this section illustrates that adverbial clauses of time can be non-
tensed in both English and SA. However, consider the following examples
taken from Aziz (1989, p. 219) and Alkhuli (1999, p. 174) respectively:

(29) When in Rome, they met a number of interesting people.

(Aziz, 1989, p. 219)

(30) bajnama:  kuntu  ma:fizjan, ra?ajtu-hu.
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while l.was walking, l.saw-him

‘While I was walking, I saw him.’

(31) *bajnama: ~ maifizjan,  ra?ajtu-hu.
while walking, I.saw-him
‘While walking, I saw him.’

(Alkhuli, 1999, p. 174)

The above examples illustrate that adverbial clauses that are introduced by
a subordinator can be subjectless verbless clauses in English, while in SA,
they cannot be so as the ungrammaticality of (31) illustrates. In general
terms, in SA, not every tensed adverbial clause as in (30) can be reduced
into a non-tensed adverbial clause. In (31), ma:/i;jan indicates that the
subject is [+masculine] and [+singular] (i.e., it only shows gender and
number specifications); the subject accordingly can be in the first, second
or third person. In other words, the deletion of the copula verb in (31) is
followed by the failure of the predicate to specify the person distinction.
The subject of the adverbial clause in (29) is obligatorily identical to the
matrix subject; however, in (30), it is optionally identical to the matrix
subject because of the full agreement between the subject of the adverbial
clause and the copula verb (i.e., because of the identifying AGR). Consider

the following examples taken from Hasan (1990, p. 261):
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(32) ?akalat  wida:d-un ?addaza:za; [PRO; magli:jan].

she.ate  Widad-NOM  the.chicken PRO fried

‘Widad ate the chicken fried.’

(33) za:?a zajd-un; [PRO; ra:kidéan].
he.came Zayd-NOM PRO  running

‘Zayd came running.’

The above examples illustrate that SA may have a subjectless verbless/
small clause functioning as an adverb of manner. In (32), 7akalat is a
transitive verb that has two arguments: the subject wida:dun and the object
7addasa:sza. In (33), 3a:7a is an intransitive verb that has one argument:
the subject zajdun. Therefore, the covert subject of the small clause in (32)
and (33) is not exceptionally assigned case by the matrix verb mainly
because an intransitive complementiser assigns PRO the null case
according to Radford (2009) and because the whole small clause does not
constitute an argument to the matrix verb. Indeed, the covert subject of the
small clauses in (32) and (33) is the caseless PRO, probably assigned the
null case by the intransitive null complementiser of the small clause.
Moreover, though the predicate of the small clause in (32) and (33) shows
number and gender distinctions, it fails to show the person specification.
The predicate in SA small clauses does not show person distinction which

prevents the occurrence of pro in such constructions; however, PRO can
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be occurred in specific adverbial (dependent) small clauses in SA in which
the subject is not properly governed and assigned a null case. Eventually,

the next section summarizes what is covered in this article.
. Summary

This study focused on Standard Arabic noun phrases, headed by a
verbal, that can be viewed as non-finite clauses; it is particularly concerned
with subjectless non-finite clauses of the language in question. Besides, it
examined the potential for a PRO in SA adverbial (dependent) non-finite

and small clauses.

A non-finite clause cannot stand alone as a sentence as it cannot be
independent. Moreover, the verb of a non-finite clause is not marked for
tense or agreement. Subjectless non-finite clauses in SA are particular noun
phrases headed by a derived noun or a gerund (Hasan, 1990). The head of
those NPs acts as a verb that does not show tense or agreement.
Nevertheless, whenever the head of those NPs is attached to a clitic (i.e., a
bound pronominal), the covert subject becomes recoverable, and
accordingly, the whole NP can be viewed as a finite clause. In SA, the
equivalent of English non-finite to-infinitive clauses is the finite 7an clauses
which are not marked for tense but for agreement; the verb in 7an clauses
is in the subjunctive mood. Indeed, the verbal of a subjectless non-finite
clause does not show tense; however, a subjectless finite clause may not
show tense either, yet the verb/ verbal is inflected with agreement markers
or a clitic/ bound pronominal as in SA imperative and 7an clauses along

with particular noun phrases, headed by a verbal. Consequently, tense is not
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the only test to rely on to examine finiteness (Dalmi, 2005). That is, AGR

can disclose finiteness, too. Besides, independent clauses cannot be non-
finite clauses simply because they/ the latter cannot stand alone in a
sentence. To conclude, unlike a subjectless finite clause, a subjectless non-
finite clause has a null subject assigned a null case and not properly

governed.
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